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Summary of Code of Behaviour (Adapted - Please refer to the full policy for further details)

Relationship to the Characteristic Spirit of Aims
the School e To create a climate that encourages and reinforces good
behaviour.
This policy reflects the 4 core values of Educate e To create a positive and safe environment for teaching and
Together Schools. Galway Educate Together NS learning while recognising the dlffere.nces between children
. . . . and the need to accommodate these differences.
strives to be a nurturing environment dedicated ) - )
. . e To encourage children to take personal responsibility for their
to the learning and holistic development of the . . .
. learning and their behaviour.
school Comm1.1n1ty. e To build positive relationships of mutual respect and mutual
® Equahty-b.ased support among children, staff and parents.
® Co?educatlonal e To assist staff, parents and children in understanding the
® Ch11d-cenFered systems and procedures and to seek their co-operation in the
®  Democratically run application of these procedures.
Principles Underpinning the Code of Behaviour
Providing Affirming Focusing Balancing
Clarity that on needs
everyone’s | promoting
behaviour good
matters behaviour
Recognisin Focusing Ensuring Promoting
g that on personal | fairness and equality
relationship | responsibili equity
s are crucial ty
Recognisin | Attending Attending Promoting
g to the to the safety and
educational | welfare of | welfare of freedom
vulnerabilit children staff from threat
y

Understanding Behaviour

The school’s expected standards of behaviour express the kinds of behaviour and relationships that will create a
positive environment for teaching and learning. Central to this is the expectation that all members of the school
community behave in ways that show respect for others, and that they have an understanding of their rights and
responsibilities in relation to the Code of Behaviour as outlined below.

The Code of Behaviour outlines the Rights & Responsibilities of Children, Staff and Parents in detail.

Content and Focus of Standards
In Galway Educate Together, we believe that our Code of Behaviour should reflect the values underpinning our
ethos and our Mission Statement. Through our Standards of Behaviour:

We respect ourselves, other people and our school.
We are kind, helpful and polite.
We act in a safe way.
We work together to solve our difficulties.
We care about how others feel.

The Link between Learning, Relationships and Behaviour
The link between learning, relationships and behaviour enables teachers and other school staff to
o Plan and implement a team and whole school approach to help children to meet the expected standards of behaviour.




e Develop ways of responding to unacceptable behaviour that are more likely to work and avoid responding in ways that
may worsen it.
e Avoid an individualised or personal stance about the behaviour of children.
Please see the full policy for some key principles are shared by almost all developed models of behaviour

Changing Behaviour
With a good understanding of behaviour in general, and with accurate observation and effective analysis of
particular behaviours, teachers can influence some of the factors involved in helping children to manage or change
their behaviour.
e Those factors include: motivation, goals, skills, previous experience of trying to change with experience of success,
parental, family, teacher or other adult and peer support and incentive/reward.

Whole-School Approach to Code of Behaviour
In GETNS, we treat everyone with respect. A positive school ethos is based on the quality of relationships which
permeates all the activities of the school and helps in forming a strong sense of social cohesion. Everyone has a
responsibility for establishing this positive and affirming climate in the school. Classrooms will have a consistent
approach to curriculum and classroom management. The heart of every discussion on behaviour is a careful
consideration of what is best for the children of the school as individuals and as members of our learning
community. We relate to each other with an assumption of positive intent. Interactions between everyone will be
clear and respectful.

® The Code of Behaviour outlines the roles of following people in the promotion of positive behaviour, the Board of

Management, principal, staff, parents/ guardians and children.

Standards of Behaviour

Standards are the means by which the school will:
e Provide clarity for children about the school’s high expectations for their behaviour.
e Set goals for children that will guide them in moving towards mature and appropriate behaviour.
e Serve as a practical tool for teaching and learning.

The Implementation of the Standards
The school’s Standards of Behaviour translate into practical guidance about the behaviour expected of the children.
Standards provide clear boundaries. They describe in simple terms how to behave in order to learn well and to
develop into responsible individuals. The Standards of Behaviour provide a yardstick for measuring children’s
progress towards behavioural goals. Children need opportunities to think and talk about behaviour and learning, so
that they can understand what the standards mean for them.

o  Standards are appropriately taught, modelled, referred to and reviewed. Please refer to the full policy for further

information.

The Standards and Special Educational Needs (Adapted)

e Standards of behaviour exist to support the creation of a safe, secure and positive learning environment for all

members of the school community.

Positive behaviour is regularly and publicly celebrated in the school.

Our school’s standards of behaviour are communicated clearly and regularly to the children.

Standards of behaviour are few and are presented in accessible forms for the children (e.g using visuals)

Reasonable accommodations are made to take account of the individual needs of those children who may require an

individualised response, and will be reflected in I[EP’s or individual Behaviour Plans.

e  Children are encouraged to self-regulate, to take ownership of their behaviour and learning and to demonstrate an
understanding of where their behaviour has not met the Standard.

e  Children are helped to understand the consequences of their behaviour not meeting the Standard.

e The school addresses any fear, threat or injury, to a child with SEN, in a serious manner and responds according to its
code of behaviour.

e We are also cognisant of our obligations under the Equal Status Acts 2000 to 2004 with regard to making reasonable
accommodations for children with disabilities (NEWB, Guidelines on developing a Code of Behaviour).
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Promoting Positive Behaviour
GETNS uses a range of methodologies and strategies to affirm and promote good behaviour. The day-to-day
excellence of school and classroom management and classroom teaching will enable most children to behave in
ways that support their own learning and development. Positive Strategies include the following:
e Positive everyday interactions between teachers and children.
Intentionally building genuine relationships with the children (see section 9.2).
Good school and class routines.
Clear standards for children.
Helping children themselves to recognise and affirm good learning behaviour.
Recognising and giving positive feedback about behaviour.
Exploring with children how people should treat each other.

Additional strategies are outlined in the policy used in the classroom, playground, other areas of the school and school events.
Relationships between children and teachers
e The quality of relationships between teachers and children is one of the most powerful influences on child behaviour.
GETNS will explore ways of reviewing the quality of relationships in the school.
Use of Reward Systems
® Good behaviour is publicly recognised and acknowledged in our school in the following ways: Star of the Week,
Weekly Certificates, Newsletter mentions, Achievements acknowledged at assemblies and Children visit other
classes/teachers/principal to share good news

Responding to inappropriate behaviour
The following behaviour categories signal unacceptable behaviour:

e  Dbehaviour that is hurtful (including bullying, harassment, discrimination and victimisation)

e Dbehaviour that interferes with teaching and learning

e threats or physical hurt to another person

o damage to property

e theft.
Balancing Needs/Good Practice in relation to the use of Consequences
Where a child’s behaviour disrupts the teaching and learning of other children, staff have to weigh the needs of that
child with the needs of other children and staff. We will apply professional skill and judgement to balance the
needs, in each individual case, drawing on factual and objective information about the impact of a child’s

behaviour, and using transparent criteria for measuring that impact.

Our school will use a systematic approach to attend to both the impact of inappropriate behaviour on other children
and staff and the impact of a planned consequence on the child. This systematic approach will ensure that staff
intervene early and positively when a child’s behaviour does not meet the Standards expected in the school.
Consequences will be used in a way that ensures that:

e Consequences will be used as part of a plan to change behaviour
Consequences are used consistently
Children and parents will know what consequences are used in the school.
Consequences will be proportionate to the nature and seriousness of the behaviour.

Consequences will be appropriate to the age and developmental stage of the child and take account of the cultural
background of the child.

Whole School Strategies and Classroom Management Techniques/Levels of Intervention

GETNS has 3 levels of intervention. For each level there is a sample list of behaviours, a menu of possible
responses and a range of responses (not exhaustive).

e Level 1: Support for All

e Level 2: Additional Support for some Children

e [Level 3: Specialised support for small minority of Children.
If minor misbehaviours are occurring more than occasionally and are interfering with the teaching and learning of
the class or are impacting on the safety of a child or children, the class teacher may initiate the step by step
Problem Solving Approach, with their co-teaching partner/S.E.T on their team/other teacher.




Implementation of the Code of Behaviour

e Communicating the code of behaviour
GETNS, as a condition of registration, asks the parents to confirm in writing that the code is acceptable to them and
that they will make all reasonable efforts to ensure compliance with the code by their child.

To further support parents, GETNS

e colour coded the Code of Behaviour for ease of use.

Provided infographics to support content and overview.

Summarised the Code of Behaviour for quick reference.

Provide an overview to the Code of Behaviour at the information evening at the start of the year.
Willing to translate the summary of the Code of Behaviour on request.

Ensures that Code of Behaviour is available on the school website.

Teaching the code and building student competence
GETNS defines and teaches the behaviours expected from students. We foster in students skills to manage their
own behaviour and to respond appropriately to the behaviour of others. In this way, students are equipped with
essential life skills, while also creating the conditions for effective teaching and learning. GETNS uses
opportunities to foster the behaviours that build a sense of community and to challenge the behaviours that diminish
it. These opportunities can be offered individually, at class and year levels, and at whole-school level, in ways that
acknowledge differences in age, developmental stage, experience and capacity.

Opportunities for teaching the skills involved in reaching the standards of behaviour expected are detailed in the policy.

Students in transition
To help students to make a successful transition, GETNS reaches out to parents prior to the start of school

e Invites parents to an information morning/ school visit
e Shares information about the school and teachers with parents
e Liaise with parents of children with special education needs to help prepare the transition into the school.

Records

GETNS has established a consistent record system through the school that helps track an individual student’s
behaviour and to check whether efforts to change behaviour are working. Records are kept in accordance with the
Data Protection Act 1988 and the Data Protection (Amendment) Act 2003.

Suspension and Expulsions
e Legal Requirements: GETNS recognised that the entitlement to education is protected in a range of constitutional
and legal provisions and in human rights Conventions.
o The School Policy outlines: The Responsibility of the Board of Management, timelines and confidentiality.
o Fair procedures based on the principles of natural justice GETNS follows fair procedures when proposing to
suspend or expel a student.
Fair procedures have two essential parts:
e the right to be heard
e the right to impartiality.
Involving the Gardai: Where allegations of criminal behaviour are made about a student, these will usually be

referred to the Gardai who have responsibility for investigating criminal matters.

Suspension
Suspension is defined as “requiring the pupil to absent himself/herself from the school for a specified, limited
period of school days “.
Authority to Suspend: The Board of Management has delegated the authority to suspend a pupil to the Principal.
The Grounds for Suspension: Suspension should be a proportionate response to the behaviour that is causing
concern. The decision to suspend a student requires serious grounds such as that:

e the student’s behaviour has had a seriously detrimental effect on the education of other students
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e the student’s continued presence in the school at this time constitutes a threat to safety

e the student is responsible for serious damage to property.

e A single incident of serious misconduct may be grounds for suspension.
Determining the appropriateness of suspending a student

o  Where the purpose of a proposed suspension is clearly identified, and that purpose cannot be achieved in any other
way, suspension can have value.
e Suspensions can provide a respite for staff and the student, give the student time to reflect on the link between their
action and its consequences and give staff time to plan ways of helping the student to change unacceptable behaviour.
Factors to Consider before Suspending a student are outlined in the policy
Forms of suspension (Please see policy for further information)
e Immediate Suspension
Automatic suspension
Inappropriate use of suspension
Rolling suspension
Informal or unacknowledged suspension
e Open-ended suspension
Procedures in respect of suspension: GETNS will observe the following procedures:
e inform the student and their parents about the complaint
® give parents and student an opportunity to respond.
Give an opportunity to respond
e Parents and student will be given an opportunity to respond and ask questions before a decision is made and before
any sanction is imposed, where possible.
The period of suspension

e A student should not be suspended for more than three days, except in exceptional circumstances.
e [fa suspension longer than three days is being proposed by the Principal, the matter should be referred to the Board of
Management for consideration and approval, giving the circumstances and the expected outcomes.
Appealing a Suspension
e The Board of Management has placed a ceiling of three days on any one period of suspension imposed by it. The
Board will formally review any proposal to suspend a student, where the suspension would bring the number of days
for which the student has been suspended in the current school year to twenty days or more. Any such suspension is
subject to appeal under section 29 of the Education Act 1998
Implementing the suspension: The Principal should notify the parents and the student in writing of the decision to

suspend.
After the suspension

e Clean slate: When any sanction, including suspension, is completed, a student should be given the opportunity and
support for a fresh start. Although a record is kept of the behaviour and any sanction imposed, once the sanction has
been completed the school should expect the same behaviour of this student as of all other students.

Expulsion

A student is expelled from a school when a Board of Management makes a decision to permanently exclude him or
her from the school, having complied with the provisions of section 24 of the Education (Welfare) Act 2000.
Authority to Expel: The authority to expel a student is reserved to the Board of Management.

Grounds for Expulsion: Expulsion of a student is a very serious step, and one that will only be taken by the Board
of Management in extreme cases of unacceptable behaviour.

Determining the appropriateness of expelling a student: Given the seriousness of expulsion as a sanction the
Board of Management should undertake a very detailed review of a range of factors in deciding whether to expel a
student.

Procedures for expulsion: GETNS follows the Six Steps for Expulsion as outlined by NEWB, “Developing a
Code of Behaviour: Guidelines for Schools”.
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The Standards of Behaviour

In Galway Educate Together, we believe that our Code of Behaviour should reflect the values

underpinning our ethos and our Mission Statement.

Through our Standards of Behaviour:

We respect ourselves, other people and our school.
We are kind, helpful and polite.
We act in a safe way.

We work together to solve our difficulties.

We care about how others feel.

What do they feel like? What do they sound like? = What do they look like?

Discussed Modelled Taught
Modified Differentiated Visuals
Displayed Revisited Prompted
Consistent Scaffolded and more.......

12
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Responding to Inappropriate Behaviour

Levels of Intervention

Expulsion
(please refer to page for the following details)

1

Suspension
(please refer to page for the following
details)

1

Level 3

(please refer to the Glance Sheet following
& page 38 for the following details)

e List of behaviours (not exhaustive)

Significant Incident Report/ Risk e Menu of possible responses

Review \ (including suspension and
expulsion)

(please refer to page 38 for further e Supportive interventions

details)
Level 3 C.0.B. Significant Once-Off Level 2
Incident (please refer to the Glance Sheet following
i & page 37 for the following details)
Significant Safety/ Behavioural

e List of behaviours (not exhaustive)
e Menu of possible responses
e Supportive interventions

1

Level 1
(please refer to the Glance Sheet following
& page 34 for the following details)

Incident

e List of behaviours (not exhaustive)
e Menu of responses

e Supportive interventions

e Problem solving Response

Inappropriate Behaviour

The behaviour will determine the response. Please refer to
Page —-- in the Code of Behaviour.

13
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Inappropriate Behaviours, Responses and Interventions

Level 1 Glance Sheet

(Please refer to page for further information)

Level 1 Behaviours: Level 1 Menu of Responses used by

Classroom Teacher:

Level 1 Supportive Interventions:

Examples of misbehaviour of a List it not exhaustive, differentiated and | List it not exhaustive, differentiated

minor nature include (but are not
limited to) the following:

modified as required

and modified as required

e Individual, quiet chat with child- e (lassroom Management
e Talking at inappropriate Staff will engage the child calmly Strategies
times by stating “ The standard in our e (lassroom-based
e Moving around the class school is...” (quote relevant e interventions, such as extra
room without permission standard); state the appropriate computer
e Distracting or disturbing replacement behaviour required, time/stickers/stamps/certs
other children’s learning ask child “how can I help you e Informal consultation, (e.g.
e Running in the hallway with that?” with parent(s)/guardian(s) or
e Unsafe play in classroom Environmental changes (move staff members)
and yard child to another part of classroom) e Discussion of behaviour with
e Ignoring staff instructions Set behaviour target with child the child
e Refusing to follow with incentive e Informal notes regarding

instructions

e Interfering with other
people’s property

e Interfering with school
property

Seek further information from
parents informally

Temporary separation within
classroom from peers or class
activity (Individual working
station - age appropriate time limit
e.g minute per year approx)
Reflective practice — teacher to
examine context, own practice

incident/intervention/date
noted Behaviour Tracking
Folder. These notes to include
the frequency, nature and
intensity of the incidents. This
information would be useful
should a problem persist.

Problem Solving Approach:

If these minor misbehaviours are occurring more than occasionally and are interfering with the teaching and learning
of the class or are impacting on the safety of a child or children, the class teacher may initiate the step by step Problem
Solving Approach, with their co-teaching partner/S.E.T on their team/other teacher. This approach is outlined below:
Teachers will complete the Problem Solving Approach Template for this process together.

Steps:

1. Both teachers work together to gather informal data to understand the context, frequency and the factors that may

be affecting behaviour.

2. Both teachers generate ideas about possible solutions that take account of the reasons why it may be happening.
3. Involve the child in this process, keep the relationship with the child as positive as possible

4. Both teachers decide and agree on specific strategies to be tried
5. Class teacher puts in place agreed strategies.

6. Both teachers review progress after agreed time period: evaluate the impact and effectiveness of the intervention.

14
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(Please refer to page

Level 2 Glance Sheet

for further information)

Level 2 Behaviours:

Level 2 Menu of Responses used by
Classroom Teacher:

Level 2 Supportive
Interventions:

Examples of serious misbehaviour
include (but are not limited to) the
following:

e Persistent instances of minor
misbehaviours outlined above

o Theft

Climbing on banisters, school

railings and walls

Targeted spitting

Fighting

Physical violence

Defiance or refusal to follow

instructions repeatedly, when a

pattern of defiance is in

evidence

e Disrespect and rudeness to staff
repeatedly (eg talking back,
unacceptable language, refusal,
ignoring, imitating)

e Destruction of school and
people’s property eg.
graffiti,vandalism, deliberate
damage to equipment

e Targeted bad language,

e Using once off or repeated
discriminatory or racist

comments

e Other ongoing and unresolved
bullying behaviour

e Biting

e Cyberbullying (one instance of
targeted online activity is
considered cyber bullying, see
school Anti-Bullying policy)

e Refusal to engage in respectful
ways to resolve difficulties and
conflict

In the case of Isolated instances of Level
2 behaviours:

e Incident logged on child’s file
on Aladdin

e Parents are contacted via
phone or face to face meeting
Conferencing - sitting with child
to discuss behaviour (Can be
done at break time if completely
necessary)

e Child completes Think Sheet
(from NEPS Green Book), with
support if required

e If Health and Safety behaviour -

e child sits out from yard. May
need to miss yard time until safe
behaviours can be reinstated

e Removal to partner class - child
to go to the “quiet area” within
the other class, or bring work to
complete, fixed time set in other
classroom, follow up with child
on return to the classroom.

In the case of Serious Misbehaviours
that are persistent - standards of
behaviour are not being met:
e Round table meeting with
class team and parents
e Student Support File opened
e Behaviour Management Plan
drawn up
e Behaviour targets set
e Plan reviewed and behaviour
check in.

Establish and maintain
good communication with
pupil and his/her parents
Involve the child in a
process through an
exploration of his/her
individual strengths and
interests, and in setting
specific goals to build self
esteem and a sense of
achievement.

Review whole class
structures and learning
environments, including
classroom and yard
routines.

Review strategies to
promote key social skills
(i.e through S.P.H.E
curriculum), including use
of rewards, and incentives
Seek advice from
colleagues (including
principal)

Be aware of own well
being

15




Inappropriate Behaviours and Responses

(Please refer to page

Level 3 Glance Sheet

for further information)

Level 3 Behaviours:

Level 3 Menu of Responses used by Classroom
Teacher:

Level 3 Supportive
Interventions:

Examples of gross misbehaviour
include (but are not limited to) the
following:

Persistent instances of
level 2 misbehaviours
outlined above

Assault

Carrying a weapon
Organised fighting
Leaving school premises
without permission,
Smoking

Taking drugs
Accessing/bringing
in/distributing
pornographic material
Consumption of alcohol
One instance of
significant act of
cyberbullying/ongoing
unresolved bullying

In the case of an Isolated incidence of Gross
Misbehaviour:

e Remove child calmly to a safe space if
necessary

e Ensure the safety of others by removing
other children to another space if necessary

e Keep child/other children safe until the
event de-escalates if necessary

e Logged on child’s file

e Initial conferencing with child and others
involved

e Parents invited to face to face meeting

e Review of Behaviour Management Plan
and Support Plan

e Conferencing - with parents, teacher and
Principal.

e Outcome of this process may result in
suspension per period of 1 to 3 days.

In the case of repeated instances of serious
misbehaviour:
e Instances logged onto child’s file
e Conferencing - seriousness of situation
indicated to child
e Parents invited for face to face meeting
with teacher and principal
e Observation and Interview and use of
checklists to explore causes and triggers of
child’s behaviour and to obtain baseline
data.
e Outcome of this process may result in
suspension per period of 1 to 3 days.

In the case of repeated incidences of Gross
Misbehaviour:
e Continued meetings with Principal, parents
and child
e Referral to Board of Management
e Suspension and Expulsion may be
considered

e Consult with and

seek advice from
principal, support
teachers, NEPS,
N.C.S.E and/or other
professionals when
planning and
implementing the
behaviour plan

e Agree realistic

achievable targets
with the criteria and
timeframe for their
achievement clearly
stated, along with
identifying the
necessary resources
and supports. Set the
child up for success.

e Agree strategies for

teaching appropriate
behaviours and social
and emotional skills

e Agree approaches to

promote pro-social
behaviours, including
use of rewards and
incentives.

e Be aware of own

well being.
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1.1.Rationale

We have reviewed and developed a new Code of Behaviour due to the following factors:

e Our original Code of Behaviour was developed in 1998 and an audit of this policy identified that it
was no longer fit for purpose.
To ensure existing policy is in compliance with legal requirements and good practice as set out in
Developing a Code of Behaviour: Guidelines for Schools, NEWB, 2008.
To reflect the ethos and needs of our newly expanded school.
To reflect changing perspectives on the psychology behind behaviour and its management.

1.2.Relationship to the Characteristic Spirit of the School

This policy reflects the 4 core values of Educate Together Schools

Equality-based
Co-educational
Child-centered
Democratically run

This policy also reflects the underlying philosophy and ethos that Galway Educate Together NS is a

nurturing environment dedicated to the learning and holistic development of the school community.

We hope to achieve the following by introducing this policy.

To create a climate that encourages and reinforces good behaviour.

To create a positive and safe environment for teaching and learning while recognising the
differences between children and the need to accommodate these differences.

To encourage children to take personal responsibility for their learning and their behaviour.

To build positive relationships of mutual respect and mutual support among children, staff and
parents.

To assist staff, parents and children in understanding the systems and procedures that form part of
the Code of Behaviour and to seek their co-operation in the application of these procedures.

To ensure that the Standards of Behaviour for the school community are communicated, widely
known and understood.
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In September 2018 a review of the school’s Code of Behaviour began using the Developing a Code of
Behaviour: Guidelines for Schools, NEWB, 2008

The Board of Management agreed a timeline for development of the new policy that would run through
the academic year 2018-2019. Specific elements relating to ethos and relationship of the Code of

Behaviour to the school were discussed at two Board meetings.

Staff met monthly throughout the year to give their input. Input was sought from parents during a ‘World
Cafe’ style meeting in April 2019. All children were given age appropriate questions to discuss in class

and provided their feedback in May 2019. (see Appendix 1 below)

A draft document was drawn up and circulated to the school community in June for final comments or

suggestions.

The Draft code was ratified by the BOM on the 17th September 2019.

2.1.Redrafted and amended

In February 2022, the Code of Behaviour was redrafted and amended to meet the following requirements.

to provide summaries and infographics for ease of use and clarity for parents.

To redraft the code to facilitate easy reference for users.

to further outline the steps involved in suspension and expulsion in line with the Developing a
Code of Behaviour: Guidelines for Schools, NEWB, 2008

2.2.Reference to Other Policies

Other school policies that have a bearing on the code of behaviour e.g.

SPHE plan
Anti-bullying
Harassment
Sexual harassment
Enrolment
Record keeping
Health & Safety
Equality
o Special Educational Needs
Attendance Policy / Procedures for notification of pupil’s absences from school
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In co-operation with parents and guardians we will promote a positive attitude towards good attendance
and punctuality.
Under the Education Welfare Act 2000, absences must be explained by a child’s parent/guardian. This can
be done by email to the class teacher or office, a written note to the class teacher or a phone call to the
school office. Absences of 20 days or more must be referred by the school to TUSLA.
Please refer to the Statement of Strategy for School Attendance for further information on:

strategies to promote good attendance

responding to poor attendance

recording and reporting attendance

Attendance

2.3.Success Criteria

We will be able to identify success of the policy by:

e (Observing positive behaviour in classrooms, playground and school environment
e Practices and procedures listed in this policy being consistently implemented by teachers
e Positive feedback from teachers, parents and children and visitors to the school

2.4.Implementation Date & Timetable for Review

This policy was implemented in the school year 2019 - 2020.
This Code will be a working document used throughout the school and referred to regularly at staff

meetings throughout the year. It will be reviewed on an ongoing basis.
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3. The Foundation of an Effective Code

3.1.Principles Underpinning an Effective Code of Behaviour

We used the following basic principles to audit, redevelop and evaluate our new Code of Behaviour in
G.E.T.N.S. These principles are listed below and described in more detail in Chapter 3 of Developing a
Code of Behaviour: Guidelines for Schools, NEWB, 2008.

Providing Clarity Affirming that everyone’s | Focusing on promoting Balancing needs
behaviour matters good behaviour

Recognising that Focusing on personal Ensuring fairness and Promoting equality
relationships are crucial responsibility equity

Recognising educational Attending to the welfare of | Attending to the welfare Promoting safety and
vulnerability children of staff freedom from threat

3.2. Understanding Behaviour

3.2.1. A shared understanding of factors influencing behaviours
The school’s expected standards of behaviour express the kinds of behaviour and relationships that will
create a positive environment for teaching and learning. Central to this is the expectation that all members
of the school community behave in ways that show respect for others, and that they have an understanding

of their rights and responsibilities in relation to the Code of Behaviour as outlined below.

3.2.2. Rights & Responsibilities of Children, Staff and Parents.

The Children have the right: Children are responsible for:
e To be educated in a safe, happy, nurturing e Being prepared for school.
and secure environment. e Communicating in a polite and respectful
To grow and express themselves manner.
intellectually, emotionally, morally, e Showing respect to all
spiritually, and physically with an e Being kind and polite to others - kind hands,
understanding of special needs and kind words, kind feet.
differences. Their own behaviour in class and on the
To be treated as an individual with mutual school premises.
respect and equality, and regard for others Respecting and taking care of school property
within the school community. and belongings.
To show kind hands, kind words, kind feet. Playing safely.
To be included. Including all others.
To be listened to. Helping and caring for others.
To express their emotions, doubts and Their own learning and participation while
beliefs. respecting the learning and participation of
others.




To be free from all forms of abuse, whether
physical, emotional, mental, or sexual.

To receive information about topics and
concerns affecting their lives.

To have the Code of Behaviour clearly
communicated to them.

Being a good role model.

Behaving in accordance with the Code of
Behaviour at all times including when
representing the school and on school outings.

The Staff have the right:
e To receive adequate facilities and resources

appropriate to their teaching duties.
To educate in a respectful environment.
To communicate with parents.
To relevant information on the pupil, their
family background and access to parents
when necessary.
To voice concerns about the pupil’s safety,
behaviour and academic progress.
To support and cooperation from parents
and other members of staff for their work.
To confidentiality.
To be listened to.
To work to work in a safe environment
To seek advice from others where required
e.g. Board of Management, Department of
Education & Science, Union, NEPS.

Staff are responsible for:
e The children in their care.
e C(Creating a positive, secure
atmosphere/environment for the holistic
development of the child.
Fostering positive relationships with all
children.
Adhering to school policy and Guidelines
for Child Protection (TUSLA)
Modelling a consistent, kind, respectful and
fair approach.
Promoting a culture and practice of equity.
Providing high standards of teaching and
learning in line with best practice.
Communicating with parents on issues
concerning their child’s learning and
behaviour.
Modelling and promoting empathetic
understanding.
Ensuring opportunities for disruption are
minimised.
Informing children/parents of the Code of
Behaviour.

The Parents have the right:
e To informative and respectful
communication with, as well as access to, the

Teacher/Principal.

To respect, understanding, and
confidentiality.

To be listened to.

To updates on the progress of their child.

To be kept informed of all aspects of school
life.

To be informed of school standards of
behaviour as outlined in the Code of
Behaviour

Parents are responsible for:

e Providing guidance to their child and
promoting the need for positive behaviours
Being an active advocate in their child’s
learning.

Ensuring children come to school on time
Ensuring children come prepared for school
with pencils, books, healthy lunches etc
Supporting the learning approach of the
school

Ensuring children have had adequate rest
and nourishment.
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e To seek advice from others where required e Keeping in touch with school about all
e.g. Board of Management, Department of aspects of their child’s learning, progress
Education & Science, NEPS. and behaviour.

To have access to the policies and procedures Communicating to school/teacher any
of the school. problems which might affect children's
learning.

Supporting the school ethos and ensuring

children comply with all school policies.

3.2.3. The Link between Learning, Relationships and Behaviour
Acknowledgement of the link between learning, relationships and behaviour enables teachers and other
school staff to:

e Plan and implement a team and whole school approach to help children to meet the expected
standards of behaviour.
Develop ways of responding to unacceptable behaviour that are more likely to work and avoid
responding in ways that may worsen it.

e Avoid an individualised or personal stance about the behaviour of children.

Some key principles are shared by almost all developed models of behaviour:
e Behaviour has meaning. It is not random. It serves a purpose and has goals, though these goals may
not be easy to recognise.
Behaviour can be learned. This means it can change.
Behaviour takes place within a particular context and in relation to other people.
Understanding the context is central to understanding the behaviour.
What teachers, other adults and other children do in response to a child’s behaviour is

Critical in influencing the choices children make about how they behave.
Effective teaching and learning are closely linked to good behaviour.
Positive acknowledgement is a very effective way of influencing and promoting good learning
behaviour.
The quality of relationships affects behaviour.

3.2.4. Changing Behaviour
It is important that teachers believe that children’s behaviour can change and know what they can do to

make this more likely.

With a good understanding of behaviour in general, and with accurate observation and effective analysis

of particular behaviours, teachers can influence some of the factors involved in helping children to

manage or change their behaviour.




Those factors include:

motivation

goals

skills

previous experience of trying to change with experience of success
parental, family, teacher or other adult and peer support
incentive/reward.

3.3.  Whole-School Approach to Code of Behaviour

In Galway Educate Together NS, we treat everyone with respect. A positive school ethos is based on the

quality of relationships which permeates all the activities of the school and helps in forming a strong sense
of social cohesion. Everyone has a responsibility for establishing this positive and affirming climate in the
school. All classrooms will have a consistent approach to curriculum and classroom management. The
heart of every discussion on behaviour is a careful consideration of what is best for the children of the
school as individuals and as members of our learning community. We relate to each other with an

assumption of positive intent. Interactions between everyone will be clear and respectful.

The Board of Management supports the promotion of positive behaviour by:

e Providing a comfortable, safe environment for staff and children consistent with The Educate
Together Ethos.
Providing opportunities for staff development by facilitating staff to attend relevant courses and
organising in-school staff training.

The Principal supports the promotion of positive behaviour by:

Promoting a positive climate in the school.

Consistently adhering to the Code of Behaviour

Ensuring that the Code of Behaviour is implemented in a fair and consistent manner.
Arranging for review of the Code as required.

Making new or temporary staff members aware of the Code at staff induction.

The Staff support the promotion of positive behaviour by:

e Fostering a positive and safe environment where everyone feels a sense of belonging both within
their classrooms and throughout the school.
Supporting the children by promoting an understanding of standards and teaching and
role-modelling the expected behaviour.
Teaching the SPHE curriculum, Learn Together curriculum as well as the Playworks program all
of which are used throughout the school to support the Code of Behaviour. They help children
develop communication and conflict-resolution skills and appropriate ways of interacting and
behaving. The SPHE programmes fosters self-esteem and helps children accommodate differences
and develop citizenship. Lessons on respect are taught from the justice perspective and lessons




from the Learn Together curriculum guide children towards deeper moral thinking and
understanding. Playworks supports the development of teamwork, empathy, inclusion and conflict
resolution during break times.

Giving each child a fair hearing and ensuring each child always feel they can voice their concerns.
Student Council, assemblies and class meetings provide opportunities for children to express
themselves. Discussions between children and staff provide opportunities for learning and
development for all. Encouraging the “voice of the child” is an important aspect of Educate
Together ethos.

Recognising and affirming good effort.

Providing varied interesting and engaging lessons.

Differentiating according to all needs.

Consistently adhering to the Code of Behaviour.

Providing support for colleagues.

Engaging in clear communication with parents.

The Parents/Guardians support the promotion of positive behaviour by:

Ensuring that children attend school and are punctual.

Having children prepared for school eg. books, materials, healthy food.

Being interested in, supporting and encouraging their children’s participation at school
Being familiar with the Code of Behaviour and supporting its implementation
Co-operating with teachers in instances where their child is not meeting the standards of behaviour.
Communicating with the school in relation to any problems which may affect their child’s
progress/behaviour.

Being aware of and co-operating with the school system of rewards and consequences.
Attending meetings at the school, if requested.

Supporting their child with their learning.

Encouraging children to have a sense of respect for themselves, for others and for property.

The children support the promotion of positive behaviour by:

Discussing as a classroom community how the standards for behaviour are “lived” in the
classroom, throughout the school and on school outings.

Taking responsibility for their own behaviour.

Following the Standards of Behaviour.

Taking part in assemblies.

Participating in the review of the Code of Behaviour.
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4. Managing Behaviour Effectively

4.1.Standards of Behaviour

Children are more likely to benefit from their education and to be happy in a structured, caring
environment where high standards of behaviour are expected and adhered to. Our school’s Standards of
Behaviour express the kinds of behaviour and relationships that will create a positive environment for
teaching and learning. They describe the behaviour expected of all members of the school community.
Standards are the means by which the school will:

e Provide clarity for children about the school’s high expectations for their behaviour.
e Set goals for children that will guide them in moving towards mature and appropriate behaviour.
e Serve as a practical tool for teaching and learning.

4.1.1. Content and Focus of Standards
In Galway Educate Together, we believe that our Code of Behaviour should reflect the values

underpinning our ethos and our Mission Statement:

Through our Standards of Behaviour:
We respect ourselves, other people and our school.
We are kind, helpful and polite.
We act in a safe way.
We work together to solve our difficulties.
We care about how others feel.

4.1.2. How the standards are implemented throughout the school
The school’s Standards of Behaviour translate into practical guidance about the behaviour expected of the
children. Standards provide clear boundaries. They describe in simple terms how to behave in order to
learn well and to develop into responsible individuals.
Just as schools measure progress towards academic goals, the Standards of Behaviour provide a yardstick
for measuring children’s progress towards behavioural goals.
Children need opportunities to think and talk about behaviour and learning, so that they can understand
what the standards mean for them.
Class teachers will:

Involve the children in discussing how to translate the standards into how they look in practice
Ensure that all children have a good understanding of what is expected of them and why.

Identify the skills children need in order to meet the Standards of Behaviour and explore possible
ways of promoting and teaching these skills.

To encourage children to build understanding of the Standards of Behaviour,
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The following procedures will be followed:

e Standards will be discussed at the beginning of September every year and the children and teachers
will write/draw up what these standards will look like in their classroom. These will be displayed
clearly on the walls of the classroom.

This feedback will be explored and discussed at staff meetings at the beginning of the academic
year to ensure consistency throughout the school.

Each standard will be explored throughout the year on a whole school basis to ensure good
practice across the school. (e.g. Standard of the Month)

Teachers will refer back to these standards on a regular basis in their classrooms and in assemblies.

4.1.3. The Standards and SEN

In G.E.T.N.S. we believe that:

e Children with Special Educational Needs feel welcome and positive behaviour is based on mutual
respect. Standards of behaviour exist to support the creation of a safe, secure and positive learning
environment for all members of the school community. Positive behaviour is regularly and
publicly celebrated in the school.

Our school’s standards of behaviour are communicated clearly and regularly to children with
special educational needs. To encourage children to build understanding of the Standards of
Behaviour, the Standards will be discussed regularly in the classroom and the children will explore
how the Standards will reflect school life.

Standards of behaviour are few and are presented in accessible forms for children with special
educational needs. (e.g using visuals)

Reasonable accommodations are made to take account of the individual needs of those children
who may require an individualised response, and will be reflected in IEP’s or individual Behaviour
Plans.

Class teachers or other adults involved in the care of the child will check for this understanding
from time to time, especially where a child with additional needs is acting in a way that would
usually be seen as being in breach of the standards.

Children with special educational needs are encouraged to self-regulate, to take ownership of their
behaviour and learning and to demonstrate an understanding of where their behaviour has not met
the Standard.

Children with special educational needs are helped to understand the consequences of their
behaviour not meeting the Standard.

The school addresses any fear, threat or injury, to a child with SEN, in a serious manner and
responds according to its code of behaviour. It may be necessary to review procedures, provide

additional training and attend to the well-being of those involved.
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e We are also cognisant of our obligations under the Equal Status Acts 2000 to 2004 with regard to
making reasonable accommodations for children with disabilities (NEWB, Guidelines on

developing a Code of Behaviour).

4.2. Promoting Positive Behaviour
(Some of these activities have been adapted or paused due to Covid restrictions. This needs to be revisited when
measures are lifted)

4.2.1. Strategies to Affirm and Promote Good Behaviour

The most effective methodology that teachers develop in attempting to manage challenging behaviour is to

prevent it occurring in the first place’. (Managing Challenging Behaviour, Guidelines for teachers INTO
2004: 5).

The day-to-day excellence of school and classroom management and classroom teaching will enable most
children to behave in ways that support their own learning and development. Teachers and other school
staff will use a range of strategies for promoting good behaviour at classroom and at school level. There
will be consistency across the teaching team as to how best to promote good behaviour.

Positive Strategies include the following:

Positive everyday interactions between teachers and children.

Intentionally building genuine relationships with the children (see section 9.2).
Good school and class routines.

Clear standards for children.

Helping children themselves to recognise and affirm good learning behaviour.
Recognising and giving positive feedback about behaviour.

Exploring with children how people should treat each other.

Classroom
The positive strategies we as a staff use to effectively manage behaviour in the classroom
include but are not limited to the following:

e Having behavioural standards in each class that are consistent with the ethos as
expressed in the Code of Behaviour and which set a positive atmosphere for learning
Children’s input in exploring the standards and how they are lived.

Teachers ensure that children understand the standards and are frequently reminded of
how they are expected to behave.

A clear system of acknowledging and rewarding good behaviour, appropriate responses
to unwanted behaviours and consequences for misbehaviour.

Classroom management techniques that ensure a variety of activities and methodologies
to sustain children’s interest and motivation.

Timetabling - Every class uses a daily visual timetable.
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Clear and consistent routines and transitions.

Creating a sense of belonging and community for all children by engaging in inclusion
activities.

Reward systems - Whole Class e.g. Marble Jars and/or Individual Reward systems,
Class Dojo.

Unconditional whole class reward times.

Playground/Yard
In our school, we have a yard based on the principles of Playworks. We focus on a few key
principles of play to ensure the most joyful, inclusive experience for all children and adults.
Every child can play every day.
Children can choose to play and choose the games that make them happy.
Children have the right tools to resolve playground conflicts on their own.
Adults play alongside children modelling and supporting a culture of trust, positivity
and inclusion.
Play is not treated as a reward to be revoked.
Everyone is welcome to join the game because playing together is a great way to build
community. (Playworks website).

In our Junior Yard we have the following rules: (Agreed May 2019)
e Health and Safety- No rough play
o One instance = Reminder
o 2nd instance = Time Out for 5 minutes by walking with an adult
o Ifa child is having recurring time outs, class teacher will be informed
No standing/jumping across the Raised planters - children may sit on planters only
Not allowed on Grass
No picking stones from grass
Hoola hoops and chalk to stay in designated areas
Encourage use of toilet before coming to yard. During yard time, toilet to be used is in
Junior Infants 2
e (Consistency in implementation of these rules is key.

In our Senior Yard we have the following rules: (Agreed May 2019)
e Health and Safety- No rough play
o One instance = Reminder
o 2nd instance = Time Out for 5 minutes by sitting on the kerb
e No balls on 1st break. A yard monitor to ensure all balls are collected from the yard
e Only Playworks Coaches are allowed to take equipment out to the yard
e Consistency is key in implementation of these rules.

The following procedures will be observed in relation to yard time:
e Yard Rules and consequences are communicated to staff at staff meetings; to children in
class and during assemblies, and are displayed in prominent areas in both yards.
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Staff Roles for yard supervision have been drawn up and circulated to staff and are
displayed in the staff room.

All teachers must have a whistle in the yard to signal end of yard time. Children are to
“take a knee” on hearing the signal.

If individual children need to be more closely supervised, arrangements are made at
class level for this to occur.

Wet days: Procedures for Wet days will be agreed and communicated at staff meetings
Children are accompanied to and from the yard by an adult at all times. Children calmly
walk on the left hand side of the corridors at all times in the school building.

Children are to ask a teacher on duty to use the bathroom and are to inform the teacher
on return to yard.

All staff have a role to play in ensuring a safe space for all children to play in yard.

Incidents of misbehaviour during yard time:
Our school will use a template that can record instances of misbehaviour that have
occurred during yard time.
The template will indicate name of child, what standard of behaviour the child did not
meet and whether the behaviour is at Level 1, 2 or 3.
Teacher on duty to complete template and give to classroom teacher as soon as is
practicable after the break time involved.
Classroom Teacher to follow up and file document in Behaviour Tracking Folder kept in
each classroom by each teacher.

Other areas in the school
e Children in our school are encouraged to walk calmly throughout the school, and
showing good manners when encountering members of the school community
throughout the school
All staff have a role in ensuring that these procedures are observed.
Children will be regularly reminded of these procedures

School related activities:

Standards and rules contained in the Code of Behaviour apply in all situations where children
are still the responsibility of the school and are representing the school e.g trips off site,
workshops held by other professionals etc.

(Children travelling on school buses are under the responsibility of Bus Eireann, and not the
school, and therefore any misbehaviours occuring on school buses must be dealt with under Bus

Eireann’s procedures)
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4.2.2. Relationships between children and teachers
The quality of relationships between teachers and children is one of the most powerful influences on child
behaviour. For many children, their teachers are a major source of support, adult empathy and pastoral
care, and are hugely significant figures in their lives. As adults and professionals, teachers have a strong
capacity to develop good relationships with children, and hold a greater responsibility for the relationship.
Mutually respectful relationships balance warmth and empathy with objectivity, professional detachment,
fairness and consistency.
Our school will explore ways of reviewing the quality of relationships in the school on a regular basis.
This may be done formally through questionnaires and discussion groups, suggestion boxes, or Circle
Time, as well as through informal day-to-day communication in the school. Staff will access continuous

professional development

4.2.3.  Use of Reward Systems
Good behaviour is publicly recognised and acknowledged in our school in the following ways:

Star of the Week

Weekly Certificates

Newsletter mentions

Achievements acknowledged at assemblies

Children visit other classes/teachers/principal to share good news

4.3.Responding to inappropriate behaviour

The following behaviour categories signal unacceptable behaviour:

behaviour that is hurtful (including bullying, harassment, discrimination and victimisation)
behaviour that interferes with teaching and learning

threats or physical hurt to another person

damage to property

theft.
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4.3.1. Addressing Inappropriate Behaviour

A problem-solving Whole-school
approach strategies

Ways of accessing | n ap p ro pl'l ate Clearly defined

and mobilising roles and

expertise and behaviour responsibilities
support

A policy to deal
A policy on use with specific

of sanctions inappropriate
behaviours

4.3.2. Balancing Needs/Good Practice in relation to the use of Consequences

Where a child’s behaviour disrupts the teaching and learning of other children, staff have to weigh the

needs of that child with the needs of other children and staff. We will apply professional skill and

judgement to balance the needs, in each individual case, drawing on factual and objective information

about the impact of a child’s behaviour, and using transparent criteria for measuring that impact.

Our school will use a systematic approach to attending to both the impact of inappropriate behaviour on

other children and staff and the impact of a planned consequence on the child. This systematic approach
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will ensure that staff intervene early and positively when a child’s behaviour does not meet the

Standards expected in the school.

Consequences will be used in a way that ensures that:

e C(Consequences will be used as part of a plan to change behaviour

o

A consequence is a form of positive intervention. However, consequences are unlikely on
their own to change behaviour. They will be used as part of a wider plan to help the child to
learn.
A consequence will be used in a respectful way that helps children to understand the
consequences of their behaviour and to take responsibility for changing that behaviour.
In particular, a consequence will:

m defuse and not escalate a situation

m preserve the dignity of all the parties

m be applied in a fair and consistent way

m be timely.

o C(Consequences are used consistently

o

o

It is the responsibility of school management to ensure that all members of staff use agreed
consequences in a consistent way. This removes subjectivity and helps to ensure fairness.
Teachers will know the level of consequence they are authorised to apply.

e Children and parents will know what consequences are used in the school.

The school’s policy on consequences will be communicated clearly.

The child will know when they have breached the code and that the breach warrants a
consequence.

The child will be able to relate the consequence to the behaviour that prompted the
imposition of the consequence.

e Consequences will be proportionate to the nature and seriousness of the behaviour.

o

Decisions about the use of consequences will distinguish between Level 1 Minor
Misbehaviours, Level 2 Serious Misbehaviours and Level 3 Gross Misbehaviours.
The view taken about how serious any particular behaviour is will depend on several
factors besides the actual behaviour itself. These factors will include:
m the frequency, duration and persistence of the behaviour
m whether it is part of an escalating pattern of poor behaviour ¢ the context of the
behaviour.

e Consequences will be appropriate to the age and developmental stage of the child and take

account of the cultural background of the child.

o

o

Consequences will be sensitive to the particular circumstances of vulnerable individuals or
groups of children (for example, a child in care or a child with special educational needs).

In order to comply with equality legislation, consequences will not be used in a manner that
discriminates against particular children or groups of children and schools should be aware
that some consequences might impact disproportionately on particular groups.
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Inappropriate Consequences:

The following consequences are considered to be inappropriate and will not be used in our school:

The following consequences are considered to be inappropriate and will not be used in our school:
Physical punishment or the threat of physical punishment: physical chastisement of a child is
illegal under section 24 of the Non-Fatal Offences against the Person Act 1997

Ridicule, sarcasm or remarks likely to undermine a child’s self confidence

Public or private humiliation (this includes “standing out” in classroom or any scenario where
children’s names are displayed publicly as a result of misbehaviour, e.g names on whiteboard or
chart)

Applying sanctions to whole groups or classes in cases of individual or small-group wrong doing
Leaving a child in an unsupervised situation (e.g. a corridor/storeroom) while in the care of the
school

Persistent isolation of a child in class (e.g., child seated away from peers for extended periods,
unless this it clearly necessary and forms part of an agreed Behaviour Management Plan in Student
Support File)

Persistent ignoring of child in class

Sanctions that are used in a discriminatory way: the Equal Status Acts 2000 to 2004 require that
schools do not discriminate in the use of sanctions.

Denying a child access to a particular part of the curriculum EXCEPT in circumstances where
child is presenting with health and safety issues to self or others.

Denying a child access to yard time EXCEPT in circumstances relating to health and safety (or
when in cases of conferencing with child)

Sending child to a class above or below own class level as a negative consequence

Detention - Break time, or other time where the class have gone elsewhere

Sending home non completed school work (unless it’s as a result of recurring behaviours and
agreed with parents as part of a Behaviour Management Plan).

Removing a reward already awarded as a consequence for misbehaviour

Insisting children complete homework that has not been completed at home during school
time/break time

4.3.3. The school’s duty of care

Our school, and every teacher, will ensure that, in applying any consequence, the duty of care to the child

is maintained. The teacher’s duty of care is a professional duty of care, reflecting the teacher’s training,

skills and knowledge. This duty requires, for example, that a child is appropriately supervised at all times
while at school. Appropriate arrangements must also be made to ensure that child protection guidelines are
observed (see Department of Health and Children, (1999) Children First: National Guidelines for the
Protection and Welfare of Children).
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4.3.4. Whole School Strategies and Classroom Management Techniques/Levels of
Intervention

Levels of Intervention: There will be 3 levels of intervention

(Record sheets for each level are colour coded, level 1 = white)

LEVEL 1 Support for all:

Most children behave appropriately, with the help of consistent and clear rules and routines in class
and in school. Occasionally, everyday minor misbehaviour should be attended to routinely and
effectively through the skill of the classroom teacher.

Classroom Management Techniques used routinely by teachers include:

e Non verbal cues, re-direction, proximal praising, distraction, ignoring, proximal position of
teacher, prompting, whole class reminders, visuals, timetable, clear routines and transitions,
environmental changes, movement breaks.

Level 1 Behaviours:
Examples of misbehaviour of a minor nature include (but are not limited to) the following:

Talking at inappropriate times

Moving around the class room without permission
Distracting or disturbing other children’s learning
Running in the hallway

Unsafe play in classroom and yard

Ignoring staff instructions

Refusing to follow instructions

Interfering with other people’s property

Interfering with school property

Level 1 Menu of Responses used by Classroom Teacher:

e Individual, quiet chat with child- Staff will engage the child calmly by stating “ The standard in
our school is...” (quote relevant standard); state the appropriate replacement behaviour
required; ask child “how can I help you with that?” (teacher assists child to reflect on
behaviour)

e Environmental changes (move child to another part of classroom)

e Set behaviour target with child with incentive

o Seek further information from parents informally

e Temporary separation within classroom from peers or class activity (Individual working station
- age appropriate time limit e.g minute per year approx)

e Reflective practice — teacher to examine context, own practice

Level 1 Supportive Interventions:
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Classroom Management Strategies

Classroom-based interventions, such as extra computer time/stickers/stamps/certs

Informal consultation, (e.g. with parent(s)/guardian(s) or staff members)

Discussion of behaviour with the child

Informal notes regarding incident/intervention/date noted Behaviour Tracking Folder. These
notes to include the frequency, nature and intensity of the incidents. This information would
be useful should a problem persist.

Problem Solving Approach:

If these minor misbehaviours are occurring more than occasionally and are interfering with the
teaching and learning of the class or are impacting on the safety of a child or children, the class teacher
may initiate the step by step Problem Solving Approach, with their co-teaching partner/S.E.T on their
team/other teacher. This approach is outlined below: Teachers will complete the Problem Solving

Approach Template for this process together.

Steps:

e Both teachers work together to gather informal data to understand the context, frequency and
the factors that may be affecting behaviour.
Both teachers generate ideas about possible solutions that take account of the reasons why it
may be happening.
Involve the child in this process, keep the relationship with the child as positive as possible
Both teachers decide and agree on specific strategies to be tried
Class teacher puts in place agreed strategies.
Both teachers review progress after agreed time period: evaluate the impact and effectiveness
of the intervention.
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A Problem-Solving Approach

Actions

Gather information.
Understand the context and
the factors that may be
affecting behaviour

Generate ideas about possible
solutions

Decide and agree on specific
strategies

Keep the
response as
local as possible

r

Address the

as possible
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LEVEL 2: Additional support for some children

Intervention at this Level is required when instances of Serious Misbehaviour occur OR when
identified behaviours at LEVEL 1 become persistent in nature and the Problem Solving Approach has
failed to bring a change in behaviour.

Some children need more active intervention to help them to manage their behaviour. Without
additional help, they may be at risk of failing, behaviourally, socially and educationally. Additional
inputs or interventions might include:

referral to another teacher or adult who can work with the child (e.g. Special Education
Teacher)

the drawing up of Behaviour Management Plans in consultation with parents, S.E.T and class
teacher.

setting targets for behaviour and monitoring them with the child in a supportive way

Level 2 Behaviours:
Examples of serious misbehaviour include (but are not limited to) the following:

Persistent instances of minor misbehaviours outlined above

Theft

Climbing on banisters

Targeted spitting

Fighting

Physical violence

Defiance or refusal to follow instructions repeatedly, when a pattern of defiance is in evidence

Disrespect and rudeness to staff repeatedly (eg talking back, unacceptable language, refusal,
ignoring, imitating)

Destruction of school and people’s property eg. graffiti,vandalism, deliberate damage to
equipment

Targeted bad language,

Using once off or repeated discriminatory or racist comments

Other ongoing and unresolved bullying behaviour

Biting

Cyberbullying (one instance of targeted online activity is considered cyber bullying, see school
Anti-Bullying policy)

Refusal to engage in respectful ways to resolve difficulties and conflict

Level 2: Menu of Responses:
In the case of Isolated instances of Level 2 behaviours:

Incident logged on child’s file on Aladdin

Parents are contacted via phone or face to face meeting (NOT by email)

Conferencing - sitting with child to discuss behaviour (Can be done at break time if completely
necessary)

Child completes Think Sheet (from NEPS Green Book), with support if required
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If Health and Safety behaviour - child sits out from yard. May need to miss yard time until safe
behaviours can be reinstated

Removal to partner class - child to go to the “quiet area” within the other class, or bring work
to complete, fixed time set in other classroom, follow up with child on return to the classroom.

In the case of Serious Misbehaviours that are persistent - standards of behaviour are not being met:

Round table meeting with class team and parents
Student Support File opened

Behaviour Management Plan drawn up
Behaviour targets set

Plan reviewed and behaviour check in.

Level 2: Supportive Interventions

Establish and maintain good communication with pupil and his/her parents

Involve the child in a process through an exploration of his/her individual strengths and
interests, and in setting specific goals to build self esteem and a sense of achievement.
Review whole class structures and learning environments, including classroom and yard
routines.

Review strategies to promote key social skills (i.e through S.P.H.E curriculum), including use
of rewards, and incentives

Seek advice from colleagues (including principal)

Be aware of own well being

LEVEL 3: Specialised support for small minority of children:

This level of intervention will apply in the case of:

e Significant Safety/ Behavioural Incident - One off incident of gross behaviour listed below
e Children who have not responded positively to interventions at level 2
A small minority of children may show particularly challenging behaviour. They may have great

difficulty in learning new behaviour and may not respond to low-level interventions. These children will
need a sustained and systematic response involving the important adults in their lives, in school and at
home. The Principal will be involved at this level. The Principal and staff should build good links with
any local support services that may be able to assist in responding to the needs of a child with
behavioural difficulties. Sources of support may include the National Educational Psychological Service,
HSE Community Psychology Services, the National Behavioural Support Service, the National Council

for Special Education, Child Guidance Services or Adolescent Mental Health Services. Schools must be

cognisant of their obligations under the Equal Status Acts 2000 to 2004 with regard to making reasonable

accommodation for children with disabilities.




Examples of gross misbehaviour include (but are not limited to) the following:

Assault

Carrying a weapon

Organised fighting

Leaving school premises without permission,

Smoking

Taking drugs

Accessing/bringing in/distributing pornographic material

Consumption of alcohol

One instance of significant act of cyberbullying/ongoing unresolved bullying

Level 3 Menu of Responses:

In the case of an Isolated incidence of Gross Misbehaviour:

Remove child calmly to a safe space if necessary and cooperative

Ensure the safety of others by removing other children to another space if necessary
Keep child/other children safe until the event de-escalates if necessary

Logged on child’s file

Initial conferencing with child and others involved

Parents invited to face to face meeting

Review of Behaviour Management Plan and Support Plan

Conferencing - with parents, teacher and Principal.

Outcome of this process may result in suspension per period of 1 to 3 days.

Card system to enable adult to seek immediate assistance if necessary

In the case of repeated instances of serious misbehaviour:

Instances logged onto child’s file

Conferencing - seriousness of situation indicated to child

Parents invited for face to face meeting with teacher and principal

Observation and Interview and use of checklists to explore causes and triggers of child’s
behaviour and to obtain baseline data.

Outcome of this process may result in suspension per period of 1 to 3 days.

In the case of repeated incidences of Gross Misbehaviour:

Continued meetings with Principal, parents and child

Referral to Board of Management

Suspension and Expulsion may be considered as per Developing a Code of Behaviour:
Guidelines for Schools, NEWB, 2008.

Level 3: Supportive Interventions

e Consult with and seek advice from principal, support teachers, NEPS, N.C.S.E and/or other
professionals when planning and implementing the behaviour plan
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Agree realistic achievable targets with the criteria and timeframe for their achievement clearly
stated, along with identifying the necessary resources and supports. Set the child up for success.
Agree strategies for teaching appropriate behaviours and social and emotional skills

Agree approaches to promote prosocial behaviours, including use of rewards and incentives.
Be aware of own well being.

Managing aggressive or violent misbehaviour:

o Strategies used for dealing with serious emotional and behavioural problems

e Children who are displaying distressed behaviour are monitored by the class team

e Nurturing interventions are put into place

e Principal is immediately involved if the child displays violent or aggressive behaviours

e Parents are informed in the event of violent or aggressive behaviour and may be asked to come to
the school.

e Advice may be sought from external professional bodies eg: NEPS/NCSE

e Through the Special Educational Needs Organiser, appropriate support is sought from services
available should this be warranted e.g.SNA

e Referrals may be made to services eg: family service, therapists etc..

e Professional development is offered to staff to assist in managing behaviours

o Staff mentoring can be sought/offered if required

e Best practice in behaviour management shared regularly

In the event of seriously violent or threatening behaviour causing a risk to the safety of the pupil

himself/herself or the safety of other children or staff, the following responses can be used:

Remove child calmly to a safe space if child is cooperative

Ensure the safety of others by removing other children to another space
Card system to enable teacher to seek immediate assistance if necessary
Keep child and other children safe until the event de-escalates
Reassuring the child that he/she is safe

Involve other staft/principal in a supportive way

Inform parents

Use professional judgement to decide best follow up after event

Look to Level 3 interventions and responses as appropriate
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5. Implementation of the Code of Behaviour (added Feb. 2022)

5.1.Communicating the code of behaviour

Section 23(4) of the Education (Welfare) Act 2000 requires the school to provide parents with a copy of
the code of behaviour before registration of the parents’ child as a student of the school. In compliance
with The Act, GETNS, as a condition of registration, asks the parents to confirm in writing that the code

is acceptable to them and that they will make all reasonable efforts to ensure compliance with the code by

their child.

To further support parents, GETNS

colour coded the Code of Behaviour for ease of use.

Provided infographics to support content and overview.

Summarised the Code of Behaviour for quick reference.

Provide an overview to the Code of Behaviour at the information evening at the start of the year.
Willing to translate the summary of the Code of Behaviour on request.

Ensures that Code of Behaviour is available on the school website.

The code of behaviour is a public document and a way of recognising the inclusive process by which the
code was developed. It also serves as a means of communicating the code to all members of the school

community.

5.2.Teaching the code and building student competence

GETNS defines and teaches the behaviours expected from students. We foster in students skills to manage
their own behaviour and to respond appropriately to the behaviour of others. In this way, students are

equipped with essential life skills, while also creating the conditions for effective teaching and learning.

GETNS uses opportunities to foster the behaviours that build a sense of community and to challenge the

behaviours that diminish it.

Students are offered a range of opportunities to have a say in decisions that affect them and to practise
active citizenship. These opportunities can be offered individually, at class and year levels, and at
whole-school level, in ways that acknowledge differences in age, developmental stage, experience and

capacity.

Opportunities for teaching the skills involved in reaching the standards of behaviour expected in the

school include:




referring to the code in class on a regular basis and applying the values in every class
o Each month we focus on one standard.
clarifying students’ understanding of expected behaviours
o Exploring what each standard looks like, feels like, sounds like.
discussing appropriate and inappropriate behaviour with students
learning and teaching the rules and developing lesson plans for each rule
using the Social, Personal and Health Education programme and extra-curricular opportunities
(music, sport, drama, after-school or homework clubs) as vehicles for teaching skills for
responsible behaviour and relationships
involving students in reviewing and developing school policies, as part of school development
planning.
Differentiate and modify the code of behaviour as needed for individual children of groups.

5.3.Students in transition

Times of major transitions are challenging for students. Junior infants coming into school have to

negotiate new boundaries and requirements. Children changing schools, those moving from other

educational, language or social settings, children with special educational needs and those changing

family or living situations, including children in care, have significant hurdles to overcome.

For children in junior infants, the change in adult expectations may relate to the need to sit in one place
for a period of time, to listen and to share with other students. Where students experience difficulty with

the transition or new situation, their difficulty may lead to unacceptable behaviour.

To help students to make a successful transition, GETNS reaches out to parents prior to the start of school

e Invites parents to an information morning/ school visit

e Shares information about the school and teachers with parents

e Liaise with parents of children with special education needs to help prepare the transition into the
school.

5.4.Students with special educational needs

GETNS recognises that some students with special educational needs may require help to understand and
observe the code. Students with learning difficulties may need to be taught how to relate cause and effects
of behaviour in more tangible ways, for example through pictures, film or role-play. They may not be able

to predict consequences as easily as their peers and so may be vulnerable.

5.5.Building relationships with parents

GETNS endeavours to strengthen parental understanding and support for the implementation of the code




of behaviour through activities such as:

e an introductory meeting for parents of new students, dealing specifically with the code, school
standards, expectations for students and the role of parents in helping students to meet the
standards
encouraging parents to share information about anything that might affect a student’s behaviour in
school, and making sure they know how to do so
early warning systems to alert parents to concerns about a student’s behaviour, so that ways of
helping the student can be discussed and agreed
clear channels through which parents can communicate any concerns they may have about a
student, and explore ways of helping the student
parental involvement in reviewing and planning school policies, as part of school development
planning.

5.6. Monitoring behaviour in the school

Developing the code is not a once-off task. The code is a live and positive set of beliefs and actions that

helps to ensure that the school and classroom are effective settings for learning and teaching.

The implementation of the code of behaviour, the promotion of good behaviours, the teaching and
learning of the standards, the recording of student behaviours, the legal requirements and communication

of the code of behaviour is monitored on an on-going basis.

Regular monitoring will:

alert school staff to emerging problems for a particular student or group of students

show trends and patterns, for example, the time of day, location or circumstances associated with
either poor behaviour or instances of particularly good behaviour

provide school management with the information they need in order to have oversight of the way
the code 1s working

provide information to help the school to look at possible causes of particular behaviour or
whether certain groups of students are the targets of harassment or bullying

provide information about successes and what is working well

avoid the risk of labelling a student unfairly from class to class or year to year, by providing
factual data for any judgement about behaviour.

The Code of Behaviour is a regular item on the Principal’s report to the Board of Management. The Board

of Management, together with the Principal, monitors the information and takes action when and where

needed. One outcome of the monitoring process may be a decision to review all or part of the code of

behaviour.

Students and parents will be consulted to get their views on why trends and patterns are happening to
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provide valuable insights into the reasons, as well as helping to find solutions.

5.7.Records

Keeping records
Our school will use the following systems to record behaviour:

e Aladdin system
e Behaviour Tracking Folder
e Agreed templates
Records are to be written in a factual and impartial manner by the adult who witnessed the behaviour.

Aladdin:

e As laid out in section 10.2 above, any serious or gross misbehaviours will be logged on child’s
page.
When deemed appropriate at Level 2 , a student support file outlining a Behaviour Management
Plan will be opened.
e Interventions, meetings, and outcomes will be recorded on Aladdin
Behaviour Tracking Folder:

e All classrooms will have a Behaviour Tracking Folder, divided into individual section for each
child.
Teachers can use this folder to track minor misbehaviours, incidences etc.
Problem Solving Approach template will be recorded in this folder
Templates recording yard misbehaviour will be recorded in this folder

Agreed Templates:

Our school will use the following templates in relation to behaviour management:

e Problem Solving Approach template
e Yard time misbehaviour template

Students are told when a record is being made about their behaviour, and the reasons for keeping a record.
Records are kept in accordance with the Data Protection Act 1988 and the Data Protection (Amendment)

Act 2003.

The eight rules of data protection apply to personal records kept in school:
Obtain and process information fairly.
Keep it only for one or more specified, explicit and lawful purposes.
Use and disclose it only in ways compatible with these purposes.
Keep it safe and secure.
Keep it accurate, complete and up-to-date.
Ensure it is adequate, relevant and not excessive.
Retain it for no longer than is necessary for the purpose or purposes.

Give a copy of their personal data to an individual on request.
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5.8. Information for parents

As part of its responsibility to inform parents about matters relating to the operation and performance of
the school, the Board of Management should include a report on behaviour in the school in its annual
report to parents, teachers, other staff and the Student Council, where a Council has been established

(Education Act 1998 section 20).

5.9.Dealing with concerns or complaints

Galway Educate Together is committed to upholding the ethos of Educate Together in dealings with
pupils, parents, each other and with the wider community. We strive to create a happy and dynamic

learning environment for children, to promote positive home-school relationships and sustain a

professional workplace. The rights of all stakeholders in education are acknowledged. Our aim is to create

a positive, inclusive community that will help prevent or minimise the need for complaints.

In a school of our size, we recognise that from time to time mistakes will be made, clarifications will be
sought and robust conversations may take place. Parents and guardians are encouraged to seek
clarification or express concerns at the earliest possible stage to avoid a build-up of issues through the
school’s Grievance Policy. We will approach these issues in a spirit of mutual respect and kindness for

the benefit of all.

The Grievance Policy is available on the school website.
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6. Suspension and Expulsion: legal and procedural requirements

6.1.Legal and procedural requirements

GETNS recognised that the entitlement to education is protected in a range of constitutional and legal
provisions and in human rights Conventions. These legal protections for the individual student’s right to
education mean that decisions to suspend or expel a student are open to appeal and may be subject to

judicial review by the High Court.

Procedures for suspension and expulsion are outlined in the Code of Behaviour in line with section 23(2)

of the Education (Welfare) Act 2000.

The responsibility of the Board of Management

The Board of Management of GETNS
ensures that the school policy and procedures for, the use of suspension and expulsion that are in
line with the guidelines and with any additional requirements set down by the Patron
ensure that all students and parents are advised about, and aware of, the school’s policy for
suspension and expulsion
ensure that fair procedures are used for suspension and expulsion and that all staft are aware of
those procedures
take special care to ensure that the fair procedures are accessible to people with disabilities or
those from different language or cultural backgrounds
ensure that the Board of Management and the Principal are equipped for their roles in relation to
the use of suspension and expulsion.

Time and timeliness
The Board of Management and Principal have a duty to ensure that there are no undue delays in an
investigation and in making decisions about the imposition of suspension or expulsion.

Confidentiality
Great care should be taken to ensure that all matters to do with an investigation of alleged misbehaviour
are dealt with in confidence.

6.1.1.  Fair procedures based on the principles of natural justice
GETNS follows fair procedures when proposing to suspend or expel a student. The requirement for fair

procedures derives from the Constitution of Ireland, international Conventions and case law.

Fair procedures have two essential parts:
e the right to be heard
e the right to impartiality.

The right to be heard means:
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the right to know that the alleged misbehaviour is being investigated

the right to know the details of the allegations being made and any other information that will be
taken into account

the right to know how the issue will be decided

the right to respond to the allegations

where the possible sanction is of a serious nature, the right to be heard by the decision-making
body

where the possible sanction is of a serious nature, the right to ask questions of the other party or
witnesses where there is a dispute about the facts.

The right to impartiality means:

e the right to an absence of bias in the decision-maker

e the right to impartiality in the investigation and the decision-making.
Freedom from bias entails ensuring that a person with an interest in the matter is not involved in the
investigation or decision-making. If a person has pre-conceived opinions, a vested interest or personal
involvement in the matter, they should not attempt to settle that matter.
An impartial process is one that allows a decision to be made based on an unbiased evaluation of
information and evidence. Generally, impartiality requires that the investigation is separated from the
process of making a decision so that the decision-maker comes to the task with an open mind.

6.1.2.  Applying Fair Procedures in the School
In GETNS, fair procedures apply to:

e the investigation of alleged misbehaviour that may lead to suspension or expulsion and
e the process of decision-making as to
(a) whether the student did engage in the misbehaviour and

(b) what sanction to impose.

e take account of the seriousness and context of the alleged misbehaviour.

The principles of fair procedures always apply, but the degree of formality required in implementing fair

procedures will depend on the gravity of the alleged misbehaviour and on the seriousness of the possible

sanction. The level of formality required, for example for a suspension of fewer than three days, would be
less than that required in the case of a longer suspension or in circumstances that might lead to an

expulsion.

Even informal processes, however, must be fair and be seen to be fair. The principles of ensuring the right

to be heard and the right to impartiality apply in all cases.

The right to be heard means that a student and their parents are fully informed about an allegation and the
processes that will be used to investigate and decide the matter; and that they must be given an

opportunity to respond to an allegation before a decision is made and before a serious sanction is imposed.
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Absence of bias in the decision-maker would mean, for example that if the child of the Principal was
accused of misconduct that might warrant suspension or expulsion, the Principal would not be involved in
the decision. Similarly, if the child of a member of the Board of Management was accused of misconduct,

that parent would absent themselves from the Board for any consideration of the matter by the Board.

The principle of impartiality in decision-making means it is preferable that, where possible, the
Principal arranges for another member or members of staff to conduct the investigation and to present a
full report on the facts of the case and any other relevant information to the Principal. The Principal is then
free to take a view about whether the student did engage in the behaviour and about the sanction, based on

the report of the investigation.

Where circumstances require the Principal to conduct the investigation as well as making a finding and
proposing the sanction, he or she must not only act fairly but be seen to act fairly. It is incumbent upon the
Principal to review the investigation to ensure that it has been fully and fairly conducted. It should be
evident to the student, parents, staff and other students that the Principal, as decision-maker, is basing their

decision, in an objective way, on the findings of the investigation.

The person alleging the misbehaviour, or who is a victim, or a witness should not usually conduct the

investigation.

Thoughtful application of professional judgement and knowledge of the requirements of fair procedures

will generally guide decision-making about suspension and expulsion. However, in circumstances of

particular complexity, school authorities may need to seek legal advice to support their decision-making.

6.1.3. Involving the Gardai
Where allegations of criminal behaviour are made about a student, these will usually be referred to the
Gardai who have responsibility for investigating criminal matters. The Juvenile Liaison Officer can be a

significant source of support and advice for the school and the student.
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6.2.Suspension

Suspension is defined as “requiring the pupil to absent himself/herself from the school for a specified,
limited period of school days “. During the period of a suspension, the pupil retains their place in the

school.

6.2.1.  Authority to Suspend
The Board of Management (BOM) of G.E.T.N.S has delegated the authority to suspend a pupil to the
Principal. From the constitution of the next BOM in 2024, this will be formally given to the principal in
writing. The Code of Behaviour will be a standing item on the Principal’s report to the BOM at each

meeting. This should include reference to any significant incidents of behaviour, level 3 meetings,

complaints and suspensions. Children’s names will not be shared.

6.2.2. The Grounds for Suspension
Suspension should be a proportionate response to the behaviour that is causing concern. Normally, other
interventions will have been tried before suspension, and school staff will have reviewed the reasons why
these have not worked. The decision to suspend a student requires serious grounds such as that:

the student’s behaviour has had a seriously detrimental effect on the education of other students
the student’s continued presence in the school at this time constitutes a threat to safety

the student is responsible for serious damage to property.

A single incident of serious misconduct may be grounds for suspension.

6.2.3.  Determining the appropriateness of suspending a student
Where the purpose of a proposed suspension is clearly identified, and that purpose cannot be achieved in
any other way, suspension can have value.
Suspensions can provide a respite for staff and the student, give the student time to reflect on the link
between their action and its consequences and give staff time to plan ways of helping the student to
change unacceptable behaviour.
However, suspension can be counter-productive if used without a clear rationale or without measuring its
impact and value. School management should consider the risk of any unwanted outcomes from
suspension, such as an increased sense of alienation from school that could lead to a cycle of behavioural

and academic problems.
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Factors to consider before suspending a student

The nature and seriousness of the behaviour

e  What is the precise description of the behaviour?
e How persistent has the unacceptable behaviour been?
e Has the problem behaviour escalated, in spite of the interventions tried?

The context of the behaviour

What are the circumstances of the incidents of serious misbehaviour (e.g. in class, in a particular teacher’s
class, in the yard, in a group)?

What factors may have triggered incidents of serious misbehaviour (e.g. bullying, cultural or family factors)?
What is the age, stage of development and cognitive ability of the student?

Are there any factors that may be associated with the behaviour (e.g. particular home circumstances, special
educational needs)?

The impact of the behaviour

How are other students and staff affected by the student’s behaviour?

What is the impact of the behaviour on the teaching and learning of the class?

Does the behaviour have a particular or greater impact on some students or teachers?
Does the student understand the impact of their behaviour on others?

The interventions tried to date

What interventions have been tried? Over what period?

How have the interventions been recorded and monitored?

What has been the result of those interventions?

Have the parents been involved in finding a solution to the problem behaviour?

Has the intervention of NEPS or other psychological assessment or counselling been sought, where
appropriate?

Are any other interventions such as peer mediation, restorative justice approaches or family conferencing
available?

Is the student or parent involved with any support service and has this agency or support service been asked
for help in solving this problem?

Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and Adolescent services)?

Whether suspension is a proportionate response

e Does the student’s behaviour warrant suspension?
e s the standard being applied to judging the behaviour the same as the standard applied to the behaviour of any
other student?

The possible impact of suspension

Will suspension allow additional or alternative interventions to be made?

Will suspension help the student to change the inappropriate behaviour?

How will suspension help teachers or other students affected by the behaviour?
Will suspension exacerbate any educational vulnerability of the student?

Suspension as part of a behaviour management plan

Suspension should be part of an agreed plan to address the student’s behaviour. The suspension should:

e enable the school to set behavioural goals with the student and their parents
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e give school staff an opportunity to plan other interventions
e impress on a student and their parents the seriousness of the behaviour.

6.2.4. Forms of suspension
Immediate Suspension
In exceptional circumstances, the Principal may consider an immediate suspension to be necessary where
the continued presence of the student in the school at the time would represent a serious threat to the
safety of students or staff of the school, or any other person. Fair procedures must still be applied.
‘Automatic’ suspension
A Board of Management may decide, as part of the school’s policy on sanctions, and following the
consultation process with the Principal, parents, teachers and students, that particular named behaviours
incur suspension as a sanction. However, a general decision to impose suspension for named behaviours
does not remove the duty to follow due process and fair procedures in each case.
Inappropriate use of suspension
Students should not usually be suspended for:

e poor academic performance
e poor attendance or lateness
e minor breaches of the code of behaviour.
However, any behaviour that is persistently disruptive to learning or potentially dangerous can be a serious

matter. Behaviour must be examined in context to understand both the behaviour itself and the response or
sanction that is most appropriate.

Rolling suspension

A student should not be suspended again shortly after they return to school unless:

they engage in serious misbehaviour that warrants suspension and
fair procedures are observed in full and
the standard applied to judging the behaviour is the same as the standard applied to the behaviour
of any other student.
Informal or unacknowledged suspension

Exclusion of a student for part of the school day, as a sanction, unacknowledged or asking parents to keep

a child from school, as a sanction, is a suspension. Any exclusion imposed by the school is a suspension,
and should follow the Guidelines relating to suspension.

Open-ended suspension

Students should not be suspended for an indefinite period. Any such suspension would be regarded as a

de-facto expulsion and would be treated as such under section 29 of the Education Act 1998.
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6.2.5.  Procedures in respect of suspension
Schools are required by law to follow fair procedures when proposing to suspend a student (see 10.3 and
10.4 for more detail). Where a preliminary assessment of the facts confirms serious misbehaviour that
could warrant suspension, the GETNS will observe the following procedures:

e inform the student and their parents about the complaint
e give parents and student an opportunity to respond.

Inform the student and parents

GETNS will let the student and their parents know about the complaint, how it will be investigated, and
that it could result in suspension.

Parents may be informed by phone or in writing, depending on the seriousness of the matter. However,

where possible the school will inform parents in writing.

Give an opportunity to respond

e Parents and student will be given an opportunity to respond before a decision is made and before
any sanction is imposed, where possible.
Parents and the student will be offered the opportunity to give their side of the story and to ask
questions about the evidence of serious misbehaviour, especially where there is a dispute about the
facts.
o It may also be an opportunity for parents to make their case for lessening the sanction, and
for the school to explore with parents how best to address the student’s behaviour.
If a student and their parents fail to attend a meeting, the Principal should write advising of the
gravity of the matter, the importance of attending a re-scheduled meeting and, failing that, the duty
of the school authorities to make a decision to respond to the negative behaviour. The school
should record the invitations made to parents and their response.

Procedures in relation to immediate suspension

Where an immediate suspension is considered by the Principal to be warranted for reasons of the safety of

the student, other students, staff or others, a preliminary investigation should be conducted to establish the
case for the imposition of the suspension. The formal investigation should immediately follow the
imposition of the suspension. All of the conditions for suspension apply to immediate suspension. No
suspension, including an immediate suspension, should be open-ended.

In the case of an immediate suspension, parents must be notified, and arrangements made with them for
the student to be collected. The school must have regard to its duty of care for the student. In no

circumstances should a student be sent home from school without first notifying parents.
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6.2.6. The period of suspension

A student should not be suspended for more than three days, except in exceptional circumstances where
the Principal considers that a period of suspension longer than three days is needed in order to achieve a
particular objective. GETNS will try to keep the suspension to one day as far as possible. The school will
only move to two or three days if the time is needed to achieve a particular objective, to implement a

specific support for the child or if it is a repeat suspension within a short duration of time.

If a suspension longer than three days is being proposed by the Principal, the matter should be referred to
the Board of Management for consideration and approval, giving the circumstances and the expected
outcomes.

However, a Board of Management may wish to authorise the Principal, with the approval of the
Chairperson of the Board, to impose a suspension of up to five days in circumstances where a meeting of
the Board cannot be convened in a timely fashion, subject to the guidance concerning such suspensions.
The Board of Management of GETNS places a ceiling of ten days on any one period of suspension
imposed by it.

The Board will formally review any proposal to suspend a student, where the suspension would bring the

number of days for which the student has been suspended in the current school year to twenty days or

more. Any such suspension is subject to appeal under section 29 of the Education Act 1998 (see 11.7

Appeals).

These provisions enable school authorities to give the student a reasonable time to reflect on their
behaviour while avoiding undue loss of teaching time and loss of contact with the positive influences of
school. They recognise the serious nature of the sanction of suspension and ensure that this seriousness is
reflected in school procedures. The provisions mean that the Board of Management takes ultimate
responsibility for sanctions of significant length, especially where such suspensions might reach twenty

days in one school year and therefore might lead to an appeal.
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6.2.7. Appeals
The Board of Management will offer an opportunity to appeal a Principal’s decision to suspend a student.
In the case of decisions to suspend made by the Board of Management (see 11.6), an appeals process may

be provided by the Patron.

Section 29 Appeal

Where the total number of days for which the student has been suspended in the current school year
reaches twenty days, the parents, or a student aged over eighteen years, may appeal the suspension under
section 29 of the Education Act 1998, as amended by the Education (Miscellaneous Provisions) Act 2007.
At the time when parents are being formally notified of such a suspension, they and the student should be
told about their right to appeal to the Secretary General of the Department of Education and Science under

section 29 of the Education Act 1998, and should be given information about how to appeal.

6.2.8. Implementing the suspension
Written notification
The Principal should notify the parents and the student in writing of the decision to suspend. The letter
should confirm:

the period of the suspension and the dates on which the suspension will begin and end

the reasons for the suspension

any study programme to be followed

the arrangements for returning to school, including any commitments to be entered into by the
student and the parents (for example, parents might be asked to reaffirm their commitment to the
code of behaviour)

the provision for an appeal to the Board of Management

the right to appeal to the Secretary General of the Department of Education and Science (Education
Act 1998, section 29).

The letter should be clear and easy to understand. Particular care should be taken in communicating with

parents who may have reading difficulties, or whose first language is not the language of the school.

Engaging with student and parents

Where a decision to suspend has been made, it can maximise the impact and value of suspension if the
Principal or another staff member delegated by the Principal meets with the parents to emphasise their
responsibility in helping the student to behave well when the student returns to school and to offer help
and guidance in this.

Where parents do not agree to meet with the Principal, written notification will serve as notice to impose a

suspension.
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6.2.9. Grounds for removing a suspension
A suspension may be removed if the Board of Management decides to remove the suspension for any

reason or if the Secretary General of the Department of Education and Science directs that it be removed

following an appeal under section 29 of the Education Act 1998.

6.2.10.  After the suspension
A period of suspension will end on the date given in the letter of notification to the parents about the

suspension.

Re-integrating the student

The school should have a plan to help the student to take responsibility for catching up on work missed.
This plan will help to avoid the possibility that suspension starts or amplifies a cycle of academic failure.
Successful re-integration goes beyond academic work. A suspended student may feel angry or resentful
about their suspension, and these feelings can trigger problems with reintegration which, in turn, may lead
to further problem behaviour. Where possible, the school should arrange for a member of staff to provide

support to the student during the re-integration process.

Clean slate

When any sanction, including suspension, is completed, a student should be given the opportunity and
support for a fresh start. Although a record is kept of the behaviour and any sanction imposed, once the
sanction has been completed the school should expect the same behaviour of this student as of all other

students.

6.2.11. Records and reports
Records of investigation and decision making
Formal written records should be kept of: and decision-making
the investigation (including notes of all interviews held)
the decision-making process
the decision and the rationale for the decision
the duration of the suspension and any conditions attached to the suspension.
Report to the Board
The Principal should report all suspensions to the Board of of Management Management, with the reasons

for and the duration of each suspension.

Report to NEWB

The Principal is required to report suspensions in accordance with the NEWB reporting guidelines

(Education (Welfare) Act, 2000, section 21(4)(a)).
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6.2.12.  Review of use of suspension
The Board of Management should review the use of suspension in the school at regular intervals to ensure
that its use is consistent with school policies, that patterns of use are examined to identify factors that may

be influencing behaviour in the school and to ensure that use of suspension is appropriate and effective.

6.3. Expulsion

A student is expelled from a school when a Board of Management makes a decision to permanently
exclude him or her from the school, having complied with the provisions of section 24 of the Education

(Welfare) Act 2000.

6.3.1.  Authority to Expel

The authority to expel a student is reserved to the Board of Management.

6.3.2.  Grounds for Expulsion

Expulsion of a student is a very serious step, and one that will only be taken by the Board of Management

in extreme cases of unacceptable behaviour. A proposal to expel a student requires serious grounds such as

e The student’s behaviour is a persistent cause of significant disruption to the learning of others or to
the teaching process.
e The student’s continued presence in the school constitutes a real and significant threat to safety.
e The student is responsible for serious damage to property.
The grounds for expulsion may be similar to the grounds for suspension.
In addition to factors such as the degree of seriousness and the persistence of the behaviour, a key

difference is that, where expulsion is considered, the Board of Management will have tried a series of

other interventions, and believe they have exhausted all possibilities for changing the student’s behaviour.

6.3.3.  Expulsion for a first offence
There may be exceptional circumstances where the Board of Management forms the opinion that a student should
be expelled for a first offence. The kinds of behaviour that might result in a proposal to expel on the basis of a single

breach of the code are listed under Level 2 and Level 3 behaviours at Section 10:
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6.3.4. Determining the appropriateness of expelling a student
Given the seriousness of expulsion as a sanction the Board of Management should undertake a very
detailed review of a range of factors in deciding whether to expel a student

Factors to consider before proposing to expel a student

The nature and seriousness of the behaviour

e What is the precise description of the behaviour?
e How persistent has the unacceptable behaviour been and over what period of time?
e Has the problem behaviour escalated, in spite of the interventions tried?

The context of the behaviour

What are the circumstances of the incidents of serious misbehaviour (e.g. in class, in a particular
teacher’s class, in the yard, in a group)?

What factors may have triggered or provoked incidents of serious misbehaviour (e.g. bullying,
cultural or family factors)?

Are there any factors that may be associated with the behaviour (e.g. particular home
circumstances, special educational needs)?

The impact of the behaviour

e How are other students and staff affected by the student’s behaviour?
e  What is the impact of the behaviour on the teaching and learning of the class?

The interventions tried to date

What interventions have been tried? Over what period?

How have the interventions been recorded and monitored?

What has been the result of these interventions?

Have the parents been involved in finding a solution to the problem behaviour?

Has the intervention of NEPS or other psychological assessment or counselling been sought,
where appropriate?

Is the student or parent involved with any support service and has this agency or support service
been asked for help in solving this problem?

Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and
Adolescent Mental Health services)?

Is the Board satisfied that no other intervention can be tried or is likely to help the student to
change their behaviour?

Whether expulsion is a proportionate response

e I[s the student’s behaviour sufficiently serious to warrant expulsion?
e s the standard being applied to judging the behaviour the same as the standard applied to the
behaviour of any other student?

The possible impact of expulsion

e To what extent may expulsion exacerbate any social or educational vulnerability of the student?

e Will the student be able to take part in, and benefit from, education with their peers?

e In the case of a student who is in care, what might be the implications of expulsion for the care
arrangements?
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Inappropriate use of expulsion
Expulsion should not be proposed for:

e poor academic performance

e poor attendance or lateness

e minor breaches of the code of behaviour.
However, any behaviour that is persistently disruptive to learning or dangerous can be a serious matter.
Behaviour must be examined in context to understand both the behaviour itself and the response or
sanction that is most appropriate.

6.3.5. Procedures for expulsion
Schools are required by law to follow fair procedures as well as procedures prescribed under the
Education (Welfare) Act 2000, when proposing to expel a student. Where a preliminary assessment of the

facts confirms serious misbehaviour that could warrant expulsion, the procedural steps will include:

A detailed investigation carried out under the direction of the Principal.

A recommendation to the Board of Management by the Principal.

Consideration by the Board of Management of the Principal’s recommendation; and the holding
of a hearing.

Board of Management deliberations and actions following the hearing.

Consultations arranged by the Educational Welfare Officer.

Confirmation of the decision to expel.

These procedures assume that the Board of Management is the decision-making body in relation to

expulsions.

It is a matter for each Board of Management to decide which of the tasks involved in these procedural steps
requires separate meetings and which tasks can be accomplished together in a single meeting, consistent with
giving parents due notice of meetings and a fair and reasonable time to prepare for a Board hearing.

Step 1 Investigation

A detailed investigation carried out under the direction of the Principal In investigating an allegation, in line with
fair procedures, the Principal will:
e inform the student and their parents about the details of the alleged misbehaviour, how it will be
investigated and that it could result in expulsion
give parents and the student every opportunity to respond to the complaint of serious misbehaviour before
a decision is made and before a sanction is imposed.
Parents will be informed in writing of the alleged misbehaviour and the proposed investigation in order to
have a permanent record of having let them know and to ensure that parents are very clear about what
their child is alleged to have done.
Parents and the student will be offered every opportunity to respond to the complaint of serious
misbehaviour before a decision is made about the veracity of the allegation, and before a sanction is
imposed.
Where expulsion may result from an investigation, a meeting with the student and their parents will be
arrangement. This will provide the opportunity to ask questions about the evidence of serious
misbehaviour and clarify context and facts.
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o It may also be an opportunity for parents to make their case for lessening the sanction, and for the
school to explore with parents how best to address the student’s behaviour.
If a student and their parents fail to attend a meeting, the Principal will write advising of the gravity of the
matter, the importance of attending a re-scheduled meeting and, failing that, the duty of the school
authorities to make a decision to respond to the inappropriate behaviour. The invitation issued to parents
and their response will be recorded by the school.

Step 2 Recommendation to the Board of Managment

Where the Principal forms a view, based on the investigation of the alleged misbehaviour, that expulsion may be
warranted, the Principal will make a recommendation to the Board of Management to consider expulsion. The
Principal will:
e inform the parents and the student that the Board of Management is being asked to consider expulsion
e cnsure that parents have records of: the allegations against the student; the investigation; and written
notice of the grounds on which the Board of Management is being asked to consider expulsion
provide the Board of Management with the same comprehensive records as are given to parents
notify the parents of the date of the hearing by the Board of Management and invite them to that hearing
advise the parents that they can make a written and oral submission to the Board of Management
ensure that parents have enough notice to allow them to prepare for the hearing.

Step 3 Board of Management

Consideration by the Board of Management of the Principal’s recommendation; and the holding of a
hearing

The Board of Management of GETNS will review the initial investigation and ensure that the investigation was
properly conducted in line with fair procedures. The Board will then undertake its own review of all
documentation and the circumstances of the case. It will ensure that no party who has had any involvement with
the circumstances of the case is part of the Board’s deliberations (for example, a member of the Board who may
have made an allegation about the student).

If the Board of Management decides to consider expelling a student, it will hold a hearing.

e The meeting will be conducted in accordance with Board procedures.

e At the hearing, the Principal and the parents, or a student aged eighteen years or over, put their case to the
Board in each other’s presence.
Each party should be allowed to question the evidence of the other party directly.
The meeting may also be an opportunity for parents to make their case for lessening the sanction.
In the conduct of the hearing, the Board will be impartial as between the Principal and the student.
Parents may wish to be accompanied at hearings and the Board should facilitate this, in line with good
practice and Board procedures. After both sides have been heard, the Board should ensure that the
Principal and parents are not present for the Board’s deliberations.

Step 4: Board of Management - Deliberations

Board of Management deliberations and actions following the hearing
Having heard from all the parties, the Board will decide whether or not the allegation is substantiated and, if so,
whether or not expulsion is the appropriate sanction.
e Where the Board of Management, having considered all the facts of the case, is of the opinion that the
student should be expelled, the Board must notify the Educational Welfare Officer in writing of its
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opinion, and the reasons for this opinion. (Education (Welfare) Act 2000, s24(1)).

The Board of Management should refer to National Educational Welfare Board reporting procedures for
proposed expulsions.

The student cannot be expelled before the passage of twenty school days from the date on which the
EWO receives this written notification (Education (Welfare) Act 2000, s24(1)).

An appeal against an expulsion under section 29 of the Education Act 1998 will automatically succeed if
it is shown that the Educational Welfare Officer was not notified in accordance with section 24(1) or that
twenty days did not elapse from the time of notification to the Educational Welfare Officer to the
implementation of the expulsion (Education (Miscellaneous Provisions) Act 2007, s4A).

The Board should inform the parents in writing about its conclusions and the next steps in the process.
Where expulsion is proposed, the parents should be told that the Board of Management will now inform
the Educational Welfare Officer.

Step 5: Consultation with the Educational Welfare Officer

Consultations arranged by the Educational Welfare Officer
Within twenty days of receipt of a notification from a Board of Management of its opinion that a student should
be expelled, the Educational Welfare Officer must:
e make all reasonable efforts to hold individual consultations with the Principal, the parents and the
student, and anyone else who may be of assistance
convene a meeting of those parties who agree to attend (Education (Welfare) Act 2000, section 24).
o The purpose of the consultations and the meeting is to ensure that arrangements are made for the
student to continue in education.
These consultations may result in an agreement about an alternative intervention that would

avoid expulsion.
m However, where the possibility of continuing in the school is not an option, at least in the
short term, the consultation should focus on alternative educational possibilities.
In the interests of the educational welfare of the student, those concerned should come together with the
Educational Welfare Officer to plan for the student’s future education.

o Pending these consultations about the student’s continued education, a Board of Management
may take steps to ensure that good order is maintained and that the safety of students is secured
(Education (Welfare) Act 2000, s24(5)).

A Board may consider it appropriate to suspend a student during this time. Suspension should only be
considered where there is a likelihood that the continued presence of the student during this time will
seriously disrupt the learning of others, or represent a threat to the safety of other students or staff.

Step 6: Confirmation of Decision

Confirmation of the decision to expel

Where the twenty-day period following notification to the Educational Welfare Officer has elapsed, and where the
Board of Management remains of the view that the student should be expelled, the Board of Management will
formally confirm the decision to expel (this task might be delegated to the Chairperson and the Principal).
Parents will be notified immediately that the expulsion will now proceed. Parents and the student will be told
about the right to appeal and supplied with the standard form on which to lodge an appeal. A formal record will
be made of the decision to expel the student.
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6.3.6. Appeals
A parent, or a student aged over eighteen years, may appeal a decision to expel to the Secretary General of
the Department of Education and Science (Education Act 1998 section 29). An appeal may also be
brought by the National Educational Welfare Board on behalf of a student.
The appeals process under section 29 of the Education Act 1998 begins with the provision of mediation by

a mediator nominated by the Appeals Committee (Department of Education and Science). For further

details about the Appeals process, including requirements for documentation, and the steps in the process,

refer to current DES guidance.

6.3.7. Review of use of Expulsion
The Board of Management will review the use of expulsion in the school at regular intervals to ensure that
its use is consistent with school policies, that patterns of use are examined to identify factors that may be

influencing behaviour in the school, and to ensure that expulsion is used appropriately.
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7. Ratification

Ratification and Communication

This policy was brought to the Board of Management in August 2019 and ratified at Board Meeting on

17" September 2019. Code of Behaviour, Behaviour Management folders, and templates distributed to

staff on 18™ September, communicated to parents via newsletter and published on school website on 19

September.

The policy was reviewed and amended in February 2022 and ratified by the Board March 2022.

Signed: Chairperson.

Date
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Appendix A

The Standards of Behaviour (Looks Like, Sounds Like, Feels Like)

Standard - We Are Helpful, Kind and Polite

h’he purpose of this standard is to ensure that our school community, our classroom environments and interpersonal relationships are conducive
to creating a sense of belonging between children and adults and adults and adults. Helpfulness, kindness and politeness are values that we hold
dear and the living out of these values ensures our community is one that is safe and secure for all. Without this sense of safety children are

unable to learn, adults are unable to do their work and the quality of relationships suffers. It all helps develop the Changemaker skill of
“Teamwork”.

Here is an example of how you might introduce this standard in your classroom using handouts, flip charts or on the board. Inviting input from
the children fill out the chart with what they know. Refer regularly to the standard throughout the day and in the coming weeks and months. We
can’t just take for granted that we all “get it” immediately. We need to teach it and build the classroom/school culture we want.

Looks Like Sounds Like Feels Like

Caring for someone who has been Saying “Please” and “Thank You” Safe

hurt Giving encouragement | belong
Doing messages Greeting each other in a friendly way People care
Tidying up “Would you like me to....?” Friendly

People sharing “Can | help you....?"” I am a important to our community
Making someone a birthday card

Standard - We Act In A Safe Way

The purpose of this standard is to ensure that everyone in our school community can feel safe. All adults and children have a right to be safe in
our school and a responsibility to ensure that none of their behaviours or actions is likely to put others in danger. Whenever we notice

something that is a possible danger we will bring to the attention of someone who can do something about it. We will act in a safe way in our
words and actions.

Here is an example of how you might introduce this standard in your classroom using handouts, flip charts or on the board. Inviting input from
the children fill out the chart with what they know. Refer regularly to the standard throughout the day and in the coming weeks and months. We
can’t just take for granted that we all “get it” immediately. We need to teach it and build the classroom/school culture we want.

Looks Like Sounds Like Feels Like

Cleaning up a spillage “Excuse me | need to get past” Safe

Walking when inside “Remember to walk” I belong

Playing in safe way in the yard No put downs People care

Being careful with scissors “Careful of the wet floor” Our safety is important
Lining up and moving about with care “We play games fairly” I'm responsible
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Standard - We respect ourselves, other people and our school

lThe purpose of this standard is to reassure everyone that their individual cultural values, beliefs and needs will be considered and properly
honoured. It means respect by children for adults, by adults for children and by adults for adults. We all respect each other’s rights,
responsibilities, needs and differences. Our rich multi-cultural diversity is something that enriches us all and is a powerful resource for the future
of our country. In our school community this means respect for

Others — no matter what their race, gender, age, or learning ability

Newcomers to our community

School staff, parents, other caring adults and all children

Personal property

Individual skills, talents and contributions
It also means caring for our school environment and school property. All of us are caretakers of the school environment and school property.
The aim of this standard is to develop in all members of our school community a knowledge, appreciation and respect for their environment and
to empower them to take an active role in its stewardship.

Here is an example of how you might introduce this standard in your classroom using handouts, flip charts or on the board. Inviting input from
the children fill out the chart with what they know. Refer regularly to the standard throughout the day and in the coming weeks and months. We
can’t just take for granted that we all “get it” immediately. We need to teach it and build the classroom/school culture we want.

Looks Like Sounds Like Feels Like

Attentive listening Talking one at a time Safe

Smiling at each other Giving encouragement I belong

Helping hands Greeting each other in a friendly way People care

People sharing Hearing wildlife Friendly

High 5’s “Can | help you....?"” | am a important to our community

Standard - We Work Together To Solve Our Difficulties

The purpose of this standard is to reassure everyone in our community that we can solve our difficulties if we work together to do so. We
recognize that misunderstandings are inevitable, whether in a classroom, a school, the playground, among children, among adults and between
children and adults. We accept that we will not all see eye-to-eye all the time. Teamwork is a Changemaker skill. We believe that by practicing
this skill we can create a caring environment in which people feel safe to deal with misunderstandings before they become serious. This involves
developing empathy in ourselves and practicing open communication where we listen to understand, and to learn from each other.

Here is an example of how you might introduce this standard in your classroom using handouts, flip charts or on the board. Inviting input from
the children fill out the chart with what they know. Refer regularly to the standard throughout the day and in the coming weeks and months. We
can’t just take for granted that we all “get it” immediately. We need to teach it and build the classroom/school culture we want.

Looks Like Sounds Like Feels Like

People sitting together Saying “l understand” Safe

Nodding and encouraging e “Can | tell you how that made me | belong

Shaking hands feel?” People care

RoShamBo RoShamBo We are better together

Talking AND listening e “Can we talk about...?” | am a important to our community

64




Standard - We Care About How Others Feel

The purpose of this standard is to reinforce our belief that community is about interdependence and that we all rely on each other for our
learning, growth and well-being. Empathy is a Changemaker Skill and we aim to develop this skill in everyone in our community. Children care
about how other children and adults feel and adults care about how other adults and children feel. Living out this value creates the safe and
secure environment we all need to develop.

Here is an example of how you might introduce this standard in your classroom using handouts, flip charts or on the board. Inviting input from
the children fill out the chart with what they know. Refer regularly to the standard throughout the day and in the coming weeks and months. We
can’t just take for granted that we all “get it” immediately. We need to teach it and build the classroom/school culture we want.

Looks Like Sounds Like Feels Like

People helping each other Saying “are you OK?” Safe

Compassionate interactions “Can | help?” Nurturing

People listening to each other “How are you feeling?” People care about me

Assuming best intentions of others “Sorry if | hurt your feelings?” We are better together
Encouraging each other “Can we talk about.....?" | am a important to our community
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G.E.T.N.S YARD TIME INCIDENT TEMPLATE

Name of Child:

Day, Date & Time:

Standard of Behaviour not met:
o We respect ourselves, other people and our school. D

o We are kind, helpful and polite.

o We act in a safe way. D

o We work together to solve our difficulties. D
o We care about how others feel. D

Level of Misbehaviour: 1| | 2( |3 |

Notes: (Completed by class teacher of child involved)

Nature of incident:

Follow up?

Number of instances of same behaviour reported? D

Progression to Anti-Bullying Procedures? D

Signature of Teacher on Duty:

66



Appendix C

Think Sheet

Name: Date:

Where did the incident happen? Time:

Tell me what happened (Please name anyone involved.)

How did you feel when it was happening?

What standard was not met?

We respect ourselves, other people and our school. D

We are kind, helpful and polite.

We act in a safe way.

We work together to solve our difficulties. D
We care about how others feel. D

How did | feel after?

What could | have done differently?
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Appendix D

G.E.T.N.S Problem Solving Approach Template

Name of Child: Class:

Class Teacher: S.E.T:

Date of P.S.A meeting:

Present at P.S.A meeting:

Brief outline of current challenges and need for Problem Solving Approach Meeting:

Step 1A: Gather Information. Understand context and factors influencing behaviours

(Helpful information available on www.sess.ie/ Behavioural, Social and Emotional Difficulties A
Continuum of Support (NEPS Green Book). Incredible Years Manual / Bill Rogers-Classroom
Behaviour/ LDA How to manage and teach Children with Challenging Behaviour/Signposts Resource
Pack Section 4.

Use trackers/Checklists/Pinpoint times and periods of the day where behaviours are occuring).

Step 1B: Involving Student in Problem Solving
(It is expected that there would have been conferencing with child prior to reaching Problem Solving
Approach meeting. Please note child’s input below)

Step 2: Generate ideas about possible solutions

Step 3: Decide and agree on specific strategies. Agree roles and responsibilities and staff
involved

Step 4: Note period of implementation. Implement agreed strategies consistently for the agreed
period of time.

Step 5: Review progress of plan. State date of review if necessary.
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Appendix E

Classroom Record of Behaviour: Level 1 Behaviours

Teacher:

Standard of behaviour not met.

What happened?

Follow up: Tick Actions Taken

o We respect ourselves, other people and
our school. ()

o We are kind, helpful and polite. O
o We act in a safe way.

o We work together to

solve our difficulties. [:]

o We care about how othersfeel. ()

Individual quiet chat with child ]
Environmental changes

Set behaviour targets with childn with
incentive [

Further information sought

from parents

Temporary separation from peers or class
activity

Reflective practice (teacher)

Level 1 behaviours becoming persistant,
moving to Level 2

o We respect ourselves, other people and

our school. O

We are kind, helpful and polite. ()
We actinasafeway. [

We work together to

solve our difficulties. [:]

We care about how others feel. (]

Individual quiet chat with child O
Environmental changes

Set behaviour targets with childn with
incentive

Further information sought

from parents

Temporary separation from peers or class
activity

Reflective practice (teacher)

Level 1 behaviours becoming persistant,
moving to Level2 ()

69




Appendix F

Classroom Record of Behaviour: Level 2 Behaviours

Teacher:

Standard of behaviour not met.

What happened?

Follow up: Tick Actions Taken

o We respect ourselves, other people and
our school. )

o We are kind, helpful and polite. O
o We act in a safe way.

o We work together to

solve our difficulties. [:]

o We care about how others feel. ()

Incident Logged O

Parents contacted (O

Conferencing with child 4

Child completed Think Sheet [ ]

In case of Health & Safety issue

— Change made to yard time?

Removed to partner class for

fixed time

Persistent Level 2 behaviours — next steps
taken

We respect ourselves, other people and
our school. O

We are kind, helpful and polite. ()
We actinasafeway. ()

We work together to

solve our difficulties. (]

We care about how others feel. ([

Incident Logged ()

Parents contacted [

Conferencing with child J

Child completed Think Sheet [ ]

In case of Health & Safety issue

— Change made to yard time? [
Removed to partner class for

fixed time

Persistent Level 2 behaviours — next steps
taken
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Appendix G

Classroom Record of Behaviour: Level 3 Behaviours DRAFT

|_eve| 3 Record Sheet - Code of Behaviour

Teacher:

Standard of behaviour not met. What happened? Follow up: Tick Actions Taken

o We respect ourselves, other people and Removed to a safe space D
our school. [:] Other children removed to a safe space %
ed

We are kind, helpful and polite. [:] Conferencing with child & others involv

. Parents invited to meeting [:]
0 Weact in a safe way. [:] Conferencing - staff, parents, principal [:]

We work together to solve our COB response team
difficulties. [:] Review behaviour & support plan - has to be
We care about how others feel. [:] signed by all at the meetin
Consult outside agencies
Reflective practice (teacher) D

Suspension D

Removed to a safe space [:]

Other children removed to a safe space
Conferencing with child & others involved
Parents invited to meeting

Conferencing - staff, parents, principal D
COB response team

Review behaviour & support plan [:]
Consult outside agencies

Reflective practice (teacher)

Suspension

We respect ourselves, other people and
our school. D

We are kind, helpful and polite. [:]
o We act in a safe way.
o We work together to

solve our difficulties. [:]

We care about how others feel. [:]
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Appendix H

Factors to consider before suspending a student CHECKLIST

Students’ Name: Date:

The nature and seriousness of the behaviour

What is the precise description of the behaviour?
How persistent has the unacceptable behaviour been?
Has the problem behaviour escalated, in spite of the interventions tried?

The context of the behaviour

What are the circumstances of the incidents of serious misbehaviour (e.g. in class, in a particular teacher’s class, in the yard, in a group)?
What factors may have triggered incidents of serious misbehaviour (e.g. bullying, cultural or family factors)?

What is the age, stage of development and cognitive ability of the student?

Are there any factors that may be associated with the behaviour (e.g. particular home circumstances, special educational needs)?

The impact of the behaviour

How are other students and staff affected by the student’s behaviour?

What is the impact of the behaviour on the teaching and learning of the class?

Does the behaviour have a particular or greater impact on some students or teachers?
Does the student understand the impact of their behaviour on others?

The interventions tried to date

‘What interventions have been tried? Over what period?

How have the interventions been recorded and monitored?

What has been the result of those interventions?

Have the parents been involved in finding a solution to the problem behaviour?

Has the intervention of NEPS or other psychological assessment or counselling been sought, where appropriate?

Are any other interventions such as peer mediation, restorative justice approaches or family conferencing available?

Is the student or parent involved with any support service and has this agency or support service been asked for help in solving this problem?
Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and Adolescent services)?

Whether suspension is a proportionate response

o  Does the student’s behaviour warrant suspension?
. Is the standard being applied to judging the behaviour the same as the standard applied to the behaviour of any other student?

The possible impact of suspension

Will suspension allow additional or alternative interventions to be made?

Will suspension help the student to change the inappropriate behaviour?

How will suspension help teachers or other students affected by the behaviour?
Will suspension exacerbate any educational vulnerability of the student?
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Appendix I

Factors to consider before proposing to expel a student

The nature and seriousness of the behaviour

e  What is the precise description of the behaviour?
e How persistent has the unacceptable behaviour been and over what period of time?
e Has the problem behaviour escalated, in spite of the interventions tried?

The context of the behaviour

What are the circumstances of the incidents of serious misbehaviour (e.g. in class, in a particular teacher’s class, in
the yard, in a group)?

What factors may have triggered or provoked incidents of serious misbehaviour (e.g. bullying, cultural or family
factors)?

Are there any factors that may be associated with the behaviour (e.g. particular home circumstances, special
educational needs)?

The impact of the behaviour

e How are other students and staff affected by the student’s behaviour?
e  What is the impact of the behaviour on the teaching and learning of the class?

The interventions tried to date

What interventions have been tried? Over what period?

How have the interventions been recorded and monitored?

What has been the result of these interventions?

Have the parents been involved in finding a solution to the problem behaviour?

Has the intervention of NEPS or other psychological assessment or counselling been sought, where appropriate?
Is the student or parent involved with any support service and has this agency or support service been asked for help
in solving this problem?

Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and Adolescent Mental Health
services)?

Is the Board satisfied that no other intervention can be tried or is likely to help the student to change their
behaviour?

Whether expulsion is a proportionate response

e [s the student’s behaviour sufficiently serious to warrant expulsion?
e s the standard being applied to judging the behaviour the same as the standard applied to the behaviour of any other
student?

The possible impact of expulsion

e To what extent may expulsion exacerbate any social or educational vulnerability of the student?
o  Will the student be able to take part in, and benefit from, education with their peers?
e In the case of a student who is in care, what might be the implications of expulsion for the care arrangements?
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Galway Educate Together N.S.
Significant Incident Report/ Risk Review
Level 3 C.O.B. Significant Once-Off Incident
or
Significant Safety/ Behavioural Incident

Purpose:
o  To provide a clear, factual account of what happened.
o To reduce the risk of the incident occurring again.
o  To provide information for Behavior Support Plans and possible interventions.
o  To record a once off Level 3 Code of Behaviour incident in line with our school policy.

Date:

Location:

What happened?
(brief, factual outline of the significant aspects of the incident).

What triggered the incident?
(Identify provocation, unprovoked)

Whom/what was at risk?

(to pupil, staff, other pupils, public or equipment/building)

Pupil Welfare:

List any de-escalation/ positive intervention strategies that
you used to diffuse the incident

(De-escalation techniques to try: Move away: reduce
requests; redirect to schedule,; sensory/movement breaks,
calm stance/voice; calming scripts; change of staff; 1:1 close
to pupil; 1:1 supervision from afar; time out of class;
distraction/diversion; facial expression; first/ then, humour;
negotiate; offer choice; outline consequences, outline limits/
boundaries, positive reminders; planned ignoring; removal to
support room using friendly hold (pupil comes willingly);
reassure, short tasks only; time given to process; use of
reward, verbal support/prompts; praise).

Did you need to use a restrictive practice or physical
intervention?

(be specific)

Why was this in the best interests of the child?
Maintain dignity of the child - prevent negative social
outcome for child - prevent distress - prevent pain — reduce
risk of injury - reduce possibility of - unsafe situation for -
welfare of pupil(s)/staff - prevent emotional/psychological




distress. Reduced the risk of injury - reduced possibility of —
made situation safer- prevented later regret for actions.

How effective was it?

Was the child distressed? Yes/no

How was the child assisted to recover/ repair relationships
with staff / other pupils?

How can we reduce the risk of this happening again?
(consult with relevant staff)

Environmental Alterations: Rearrange room/area, provide
TEACCH stations, introduce and wuse visual schedule
consistently, use choice board, provide breaks, rearrange
timetable, consider staff change, modify curriculum, provide
more opportunities for vigorous exercise, provide more
opportunities for fun, check for physical discomfort — hunger,
pain etc., social story.

Staff Behaviours/Reactions: Reduce/eliminate demands and
requests - calm/stance/voice - change of ‘face’ - use calm
facial expression - use first/then - use diversion/ distraction -
use calming script - repeat simple ‘next step’ - ignore
elements of behavior - use humour — negotiate - give time to
process - use reward - use verbal/gestural prompts - praise
early for small signs of compliance - offer preferred item -
agree a consistent positive approach with other staff via
meetings — emails - notice board - text or memo.

Welfare of Other Students:

How many other students witnessed the incident?

Was any other student hurt?
e Yes/no
Describe

Were any of the other students visibly distressed?

Were any other parents notified of the incident? If so, did
they reply or respond to the report?

Staff Welfare:  Please consult our incident debriefing policy should you need support.

How many staff were needed to manage this incident
safely?

Were you or another staff member hurt?
e Yes/no




o Describe

Did you or another member of staff find this incident
distressing?
e Yes/no

What other staff were present :

Signed:

Risk reduction review by Principal / Deputy Principal:

Parents notified: Yes/no
(It is mandatory to inform parents of incidents but the incident

forms may not be given to parents without the permission of
the Principal. This is necessary because the incident report
may contain information relating to other pupils or staff and
may need to be redacted.

Medical intervention needed/sought: Yes/no

Subsequent Actions:
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Appendix k

Relevant legislation and legal instruments

The Constitution of Ireland

The European Convention
on Human Rights (1950)

The UN Convention on the
Rights of the Child (1989)

Education Act 1998

Education (Miscellaneous
Provisions) Act 2007

Education (Welfare) Act
2000

Vocational Education Acts
1930-1999

Vocational Education
(Amendment) Act 2001

The rights of parents and of the child in the matter of education as
set out in Articles 42 and 44.2.4. of the Constitution of Ireland must
be respected as fundamental in the school code of behaviour. The
requirement for fair procedures derives from Articles 4.3 and 42.4 of
the Constitution of Ireland.

The right to education and the right to fair procedures are provided
for in the ECHR which was transposed into Irish law in the European
Convention on Human Rights Act (2003).

This Convention, ratified by Ireland in 1992, provides that the State
shall ensure that school discipline is administered in a manner
consistent with the dignity of the child.

The Convention requires that the voice of the child must be heard on
matters that affect them, having regard to the age and maturity of the child.

Key provisions relevant to the code of behaviour provide for:

* access to records (section 9(g))

* publication of policies (section 15(2))

 the responsibilities of the Board of Management (sections 14-21)
the Principal’s responsibility for setting objectives (sections 22 & 23)

information for students and Student Councils and student
involvement (section 27)

* provision for appeals (section 29).

This Act amends the provisions of section 29 of the Education Act
1998. It provides for a range of factors which must be considered by
an Appeals Committee in relation to suspensions and expulsions.

It also makes a number of procedural changes to the section 29
appeals process in relation to time limits and the circumstances in
which an appeal can be made.

The provisions of the Education (Welfare) Act 2000 most relevant to
the code of behaviour are the following:
* general duties of NEWB towards schools (sections 10 & 11)

s provisions relating to notification by parents of reasons for a
student’s non-attendance at school (section 18)

* provisions for school codes of behaviour (section 23)
* provisions relating to expulsion of a student (section 24)
s provisions relating to appeals (section 26).

This legislation governs the operation of Vocational Education
Committees (VECs) and schools or colleges established or maintained
under their auspices.
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Relevant legislation and legal instruments

Non-Fatal Offences
against the Person Act
1997

Health and Safety
legislation

Data Protection Act, 1988

Data Protection
(Amendment) Act, 2003

Age of Majority Act, 1985

The Non-Fatal Offences against the Person Act removes the legal
immunity of teachers from criminal liability in respect of physical
chastisement of students (section 24).

Section 15 of the Act forbids false imprisonment.

The Act also forbids threats, intimidation, assault and the use of force
and also sets out specific circumstances under which the use of force
may not be unlawful (section 18).

The legislation requires Boards of Management, as employers, to
provide in as far as reasonably practicable, a safe place of work for
employees. The Boards of Management are also required to ensure,
as far as reasonably practicable, that students, parents and visitors,
who may be on the school premises, are not exposed to risks to their
health and safety.

The legislation further requires the Boards of Management to conduct
their business, as far as reasonably practicable, in ways that prevent
improper conduct or behaviour likely to put the safety, health or
welfare at work of employees, or the health and safety of students,
parents or visitors, at risk.

Schools that record, maintain and/or store personal data are required
by the Data Protection Acts 1998 & 2003 to protect the privacy rights
of individuals. Section 2 of the Act requires that any data schools
process is:

* obtained and processed fairly

* accurate and kept up to date

* kept for a specified and lawful purpose

* used or disclosed in a manner consistent with the purpose

* adequate, relevant and not excessive

* not kept longer than is necessary

* kept secure.

The Act also requires that an individual be given a copy of the records
upon request (section 3).

This Act provides that a person aged eighteen or over is an adult
and has capacity to enter contracts and make decisions which affect
the adult’s legal and other rights. The Education Act 1998 and the
Education (Welfare) Act 2000 reflect these provisions.

79



